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Developing and qmplgmenting

a Viable Intergroup Education Program

'\Vn the Denver P

The development

t

/
.

s."."

by Evie G. Dennisl

INTRODUCTION

of a hutan relations program in-each school :

viewed as a part of the district -1,-inhvman relations

and as an approp4ate component in the fUrther iipiementatiOh,aT
....

the district's integration program.

With:the implementation of the 1974 Federal Districtrs ourt

order to desegregate the Denver schools root and bra taffs.

have found themselves dealing with increased diversity in customs,

habits, language and learning patterns. Success in coping with

these differences has varied with experience and the quantity of

--r---
Evie G.

kAilyning- Spoci s ,

Schools, 'Denver, Colorado.
Denver Public Schools.

Specialist and Staff Orientation and
of ComMunity Affaire,, Denver;

This practicum was performed'in the

4
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train ersonnel. Helping students move frOm.aeo 1 pattern

.,..
.

,
..\,

of isalation ne of optimal interaction presents a'dhallenge
# . ,

.

, ,

Ahat gives- great impetug to staff developments and the development a.. ' .

-

06;9°6)1-Iv:man relations 'prograins; Dealing with 'intergroup rela- :.','
f.

- - , 4

*..! \

1

rions,,is nci longer a matter of teaching preference, but is.an.

VW4
ore

oeducational imperative which is vital to the orderlx i:Mplements-7,..

.6: t, .. 1 ,

'tion of integration and the developtent of a humane atmosphere in .

our schools. Human telations training involves'lltensive group
' .

self-study procedures; designed to hring,aboUisincreased'sensitivity
,-1 -- - , . _ ,- ,

and skill in relation to Social4plychologl'be1 *nonena-occurrin4 7
%.-..

., ,,

---:--._._:
, in interpersonal,6gtoup, and orgAnlzational situations.

,,- . ,.,':,

"V :./:' 'Urban, industrialized, ud.e,velppee cieties 'detand,igicieasifig

. ,.
. -,, , , 1,4 , c:...

- ,

..
, : -T' .,% .... ...

sophistication about social phenotena, polegcs eb_ pt:individmal
. --

, _____,-. . .

, ,
,_ ',

ism" notwithstanding. 'Me ubiquitOs fdymarorganization,40e4,
.***

4 .

lifevoluntary association, andIsMll'y l itslf-d.emandPen,hanced-:- ' '- , .

skills of TollabO'ration),:social,seriSitiv:itY-,---A-- e work in

. , -; .

--the company of others, supported y new-cogniAians and.atAtudes:

.. . .., . .1.4,.

All this imp -lies 're-education of thd adult in aiii-eater or leSser
- ..,'; . .,

.

.
- i ...,

....:degree.

Human relations ,,training is' 'a IftedI Use response to- ,these

demands. It represents a new.and-probably unique ddinadilk ok
'

4,

.4

Jo.

,
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applied social science. t is therapeutic, in the gepse'of ''role ".
a. 4

. 4 .

therapy," yet it deals With normal persons in seafch'of improved

social skills',%not with cure df illness., disorder, or pathOloe.,
.

,
.

.

.,,I.

It is certainly educative - it involves teaching of concepts fi'om
s , ,

.the social sciences - yet it. goes well beyond ,cognitive change
,

., ,!:'.
to deal with tirfeelings and attitgdaaof'theindividual, as he

. , .4

pxperiientally re- examines hisown behaviorV in interaction with

,

pthers.

REVIEW OiTHE LITERATURE`.

,?

The conceptof.yiuman relations training grew out of Kurt:Lewin's

, .

'experimental work in grouf dynamics in theQ1940's."His attenipt'to
. .- .

s - .

.
. ,...

,

, ;investigate new'ways of teaching individual and group skills
',.

cleared the pathfor,others who folloWed.. In the 1950's, the

movement developedan'amphasis on the social-psycholOkical approach,

esulting,in confusion about human'relationd or. "sensitivity".

l''' , ,r7

.

training. 'lluch of,this confusion is due to obscure direction or,, ,..
, ,

. ° 4 . .. ,
purpasspecifically,the lack Of differentiation between group

. .

11

"

r
_

planned"
. . ,-------d*pariences t are to assist a group,in solving organiza-

,n1.1 ^ ----,:.

4 TIP- tlonalprOblems and expefi-esces organized to enhance the indiVidul's
s

,

' personal .,growth, sXfailure., to differentiate has caused heated
. ..

' .': s, .- .- , .: ,
. 4`i

*'.'rl''s 'aiguMehts and.verbai attaCks'fromLopposing'sides. The term

r

. ..,.

. ,
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,

"sensitivity,'!.in fact, is ''sensitiv'e" 'to molt people and public' 1 .i,

i , z
, ,

.

schools have consequently 'been reluctnt to become invofed in 1

1.

4,
- ;.

such trainingprogramS.
Nr,

%

s

llegardless Rf the %nage" human relationn training may have,

ators dispute,the need iof imprpved'undestanding,and

co
,

7

F. p

'only,

ro41roiEr f , one need

attend a faculty mee or participate in a task force Or
,,,

i., planning,session. Despite great tionale, brilliant thinking
, eN'

g

and fFoolproofKplans, prpgressis blocked d conflict becomes
. .

',"i unmanageable becauSe of a lack of hums .understanding and'poor
.c,.....4 .. '

. -

1 ,
c..

q

cohmunications. ,..,,,

4' r
'

..

Much of the literature concerning theAuTanidtic an g'elf-s

;. 1
.

,..s

.4

actualization programs in inservice for. 'teachers has resulte'''.....'%ind f

regation problems, urt4an.problems, and problems of educating
' .

a, the disad ed. However, teachers and educators in all social

situatio efhe a to grow and to self-actualize. They need

to understand their values ftitudes, and to develop thenicills

Which will improve their effectivenesnin the'classroom and'help's

-

them to aeepeetheir iersbnalities and that-O' their students.

Teachers need training to 'reeethem to increase in
IL

breadth in their fields in this ever-changing society.

th 'end

Tra
4

k,
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teaching patterns and the traditional.' social structure of'scbOals

7 ,

5

havelargely ignored this, and as 'a result, have stifled enthugt4m

and cdtmitment. Rather than the classroom being the exciting

cradle for nurturing inquisitive minds,, it is.allOtoo Often a Fore

and a chore with teachers feeling guiltybecaue they have failed

to meet the goals and the needs of students'. This bel,ief is ex-

pressed ently in the works of such authors as William Glasser2,

John\ olt3, Neil PostMan4', Charles Silberman5,.A. S. Nei16, and
, ,

MarshaZ1 McLuhan7.>

, . .

Bash8 states'that an individual's perception (accurate'or
..- '.

.
4

distorted) of a situation influences his behavior. Perception
, ''.. t--.1

. .
, .k ,

. -"t4-..,,21.1,illiam Glasser: Schools .without Failure; pew York: Harper and
---1' Row, 1968.

, .

I

13John dolt: How Children Fail; Ni e York: Pitman Publishing Company,

o

4
Neil POstm n: Teaching as a Subversive Activity; New York: '

Delacorte Pre , 1969.

,
azles, SIlbgrman. Crisis in the Classrooni:wThe Remaking of

AmeriEln Education; ew Random House, 1,974. .

c\ '

6A. S. Neil: Summerh : A Ra'dic'al 4pro.adh to C141A7 Rearing;
ew Yorls.: Hart Company,- 1960.

.4,

7Marsh. 1 Mavhan: 14cteediufit'Is the Massage; New York: Random
- House,' '1967. .

8
Zames H. Bash: Ufective Teaching -in the Desegregated Schools:
Bloomihgton, Ind.: Phi Delta Kappa EducatiOal,Foungation, 1973,

1 0 ,
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and behavior both are influenced by attitud @s towa d the people

and objects iwthe situation. Therefore, a teache in an integrated

setting must examine his awn attitudes toward members .of other

:race's so,that he can develop satisfactory working, relationships

with-.them. Attitudes do not change rapidly, but many stereotypes

and distortions do disappear when black, brown,,r0d, yellow, and

white teachers - out of ,mutual concern'for the.elucation of all

children - meet and discuss common problems. Concern for children

by teachers-of different races hopefully will lead teachers to

reCcignize each other, regardless of race, As professionals,, as

Persons wqrthy of respect and dignity, and as colleagues with

similar goals.

Hence,,, an important factar to take into accounin examin ing

P

one's own attitudes is that, to be aningful, the examination

must take place in a group setting. Self-examination without the

input frOm ohe's colleagues probably will result in the conClusion,

I'm all-right; it mustbe thelbtherperion whose, attitude needs,

changing. Of ci2urse, this is the safest procedure and the least

threateningoonc sion; one's own ego does not get hurt, changing

oneself is not neces ary: Bash, therefore, feels that there is

greater pay-off for intergroup relations in the enlightened .

discussion group than there is iii following only the uncommitting

4

3`



experience of reading independently, with no follow-up diiscussdon.9

Cheslerl° writes that attempts to alter edu4tional roles and
ti

structures through desegregation, decentralization, or other means

will Sacceed only if we,can'train and retrain more sympathetic,

skillful, and effective teachers. He further states that it is
4,V

Vital to design and to implement training programs for administra-,

tors and teachers to help them to deal with their own racism and '

what is 'likely to happen in interracial schools. Teadhers who

overtly perpetuate racial injustice. are a danger to everybody. .

If they are retrainable, they, should be xetrained; if'not, they
.

f,.

I; shouldshould be firelf.11

. 0

Supporting the need for good human`relations programs is a
4', A 4

review of the account of man, in the absenceof adequate relation-.

, to emphasize the diiastrous effects that human isolation
.

. .

ait-hav\e-on personality develoPmgnt and destruction of potentiality.
-.

.'
. .

. .

,

9
Bash, up. cit., p. 9.

°Mark A. ,Chesler:."Teacher Training Designs for Improving
IInstruction in Interracial Classrooms," She Journal of Applied

' Behavioral, Science, 71,- No. 5, 1971, 636.

,

11Mark A. Chesler, "Desegregation and chpol Crisis," Integrated
Education: A Report on Race and Schools, 10, No. 6, 1972, 60.

12.
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The nee&for man to progress is clearly describedin a paper

by Dubos 12 concerning the potentialitiessof man. He writes that

man, biolOgicallY, has not changed basically for the past 50,000

years, alth ugh he has developed tremendous technological changes.

Man's basic ature has remained permanent, but,not fully developed.

Because of t i , there is a'definiteaimitation as to what tech-

nology can db for'us. In Dubos' words: .

There is no doubt but that we must learn to govern
our technological society in such a manner that we are
not compelled to adapt ourselves to techonlbgieal innova-
tions,,because we cannot do it, but that in contrast we
learn to manage technological innovations so that,they are
best suited to those characters that are the fundamental
and unchangeable charactersof mankind.

He proposes that oir chief concern should not be the frontier

of scientific technology, but rather the,;unchangeable frontiers

biologic:Afrontiers - of man. Human societies have not, yet

taken advantage of the potential'resources of trian's unchangeable

nature.

- Research supporting thg theoretical need for improvemenof \L.

human relations exist for almost any level of maturation and

.

12
R: Jr, Dubos, "The Potentialitiet of Man." Paper read atthe

Third Plenary Session of the Tenth National Conference of the
U. S% ,National CoMmission for UNESCO, Kansaa City, Miscitri,
November 16, 1965.

S

4,
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c?development.. Among the most c ass c studies

are those-of Spitz13,and Bowlb 14 on young

1

reported in thesestddies indicated that me

large measure on the ability to,develop goo

even at very young ages. Burks15-, ntilizi

.
co -twin control with identical twins, note

twelve and one-half years of age'between

in different adoptive homes'from the.age o

the twins had similar developmental histo4

and interests, the'twin raised in the more

iteditY this area

.

ldien. The finding

t 1 health dtpends in

huilan relationships,

the techniques of'

he differenCe at

who had been reared'

wo weeks. Although

, expressive movements,

.
-

environment was more,advanced in'education

greater skill' in handling social relationsh

of this type of research is in the highly e

of the twins, placing emphasis on the lea

1, Idr

13
R. A. Spitz and K. M. Wolf, °Anaclitic

I into the Genesis of Psychiatric Conditio

The Psychoanalytic Study of the-.Child,
II; New York: International Universit

14j.. BoWlby: Child Care- and the Growth o
;Books, 1963.'

1

dequate and stimulating

achievement and had

p . The significance

miler genetic 15otenfial

ng process.,

4

pression: An Incrairy.
in Early Childhood,"
by Anna .Freud,

Preis, 1946, pp. 313 -342.

'-- 15B S. Burks, 4A. Study of Identical Twins
Differing Types of Family Relationships,"
ed. by Q. McNemar and M. A. Merrill; New Y

ye* Baltimore, Penguin

eared Apart,under
tidies in Prsonalit

14

k: McGraw-Hill, 1942.

C
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arrow ameCampbe1116 revealed.that children who'are active

participants iehuman interaction tend, to bring their awareness

of others into a much greater judgmental focuS than children who

aremonparticipants.

Studies by 1<aellet17 on the social adjustment of college
,

students Who participate in formal organizations and those who do'

not participate in such organizations reveal that-those'who

actively interact with people show significantly better adjustment

t

than nonparticipants in the same category. BUckhoutrepprted
,

that the need for social approval is an iltortant source of

motkvation in the prediction of 'attitude change.

In his studies of the U. S. Marinet, considered by many to

be the toughest outfit of fighting men in the world, Hankff19

stated that- they were dependent upon social influence for their

,
19M. Y., Yarrow and J. T. 'Campbell, "Person. Perception in Children,' 1

Merrill-Palmer Quarterly Behavior and Development, 9,. 1963, pp. 57-72x,

1.7
Mary B. Kievet, "Social Participation and Social Adjustment,"

Journal of Educational Research, 58, No..T, 1965, 303-306."

18R. Buckhout,, "Need for Social Approval and Attitude Change,"
, Journal of Psychology, 60, 1963, pp. 123-1284

,

19L.
D.,Rankoff, "An.Epidemic of Attempted Suicide," Comprehensive

Psychiatry, 2, No. 5, 1961, 294' -298.

4
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very survival. His

isolation for

0

1'

research indicated; that even Marines.,\when in

. 1

twelve non . Attempt suicide at a-high rat share
.'.,,

e distaste for their edtet4 environment and have a desire-to be

out of it.' '-

.--.-.
,

Per ihrilsOst revealing study-, and Indeed
.;.,,,,-"

- ,,,:.

ited, ofathe effects of humm'ihfluence,-V.that reported
. - !- :

.,

by Roethlisberier"and Dickson20, and referred to,as-the Hawthorne

vStudies: The'conCluaion reached in these :studies, in actuality,
,.-

, -
,,,

was, that the increase in production by the Subjects involved was
,. .

,due to' he fact ,that for the first time,ddring'their 'term of.

, eipployment, soAdne seeded to be taking an interest in tile Work
. - -------- .

they4 iere doing. it was this humanistic nteractiOn that
.

produced
, .

,' ..

one ,of tfie host

an attitude change on the part of the employees causing them to

become highly motivatedworkers, which ultimately affected KO-

Auction.,

21
Hall has constructed a theory based on the belief that-

human beings have the potentiality to become ;either positive,

20
F. J.,Roetblisberger andW.

Worker; Cambridge, Massachuse

.-e-

21W. E. Anaelino, a
.in Change in Human J3ehavior,

1951, pp. 49-54.

4

t--

4

:" '4%

J. Dickson, Management and the,
ts: Harvard Univer'sitY Press, 1939.

d P. I. -Warren, "Multifactor Effect
Journal of Educational Research,

16
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. .

responsible,'friend19, pro'cluctive individuals,or-Ragative,

suspicious, hostile, Irresponsible per.sons. If 'we Ultimately

,want the` good, productive individual, we must first believe that

this type of behavior Can' be developed.. Secondly., we must give
,

4.

recognition fox desirable.behavior.whenit appears, begin to

develop good behavior to its,fuli potential, and w2'`musZ attempt

e

to understand. he reasons sor.thistype of behavior? Hall, however,

. 4 .

recognizes that this effort =requires a tremendous amount" of insight%

and, empathy on "the part of the individual.

1.

* -

i

The humaniatid view of education}- encompasses many aspects,

ye; there is a'common thread unifying this vast area in the edUCa-,
4

tional 'settings That thread is the fecOgnitiou of the value of

human,worth, the importanee.Of individual dignity, and the coMmit7
A

merit *to the ideal of education as the means through which the
6,

individual, ittaygroOto the fullest potential., AlthoUgh this review

of the literature is` intended p) be codprghensiv, it is by no
,

, means complete., Within the layt decade, numerous publications

have*dealt with this topic. Thead basic theories and findings

underlie -the work pefformed in,4thisTracticum.

,

A

-

4.,

17
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DEFINITIONS OF TERMS

f

Human Relations - the practi e of a skill by which one learns to

, \

13

relate himself to hit :so ial,surroundings. It is the way
.

Tom,, Dick, and Jane learn bOtt themselves and their relatiOns
43

to each other in the first instance and how they improve this
, ,..

understanding.in thee instance.

-L "Human. Relations Skill" - is the capacity of a person to communi4 4

:Cite his feelings and ideaktOothers, to receive such
4

c,ommunications from others and to respond to their feelins'
4

and ideas in such a fashion

pation in a.common tgsk.22

o promote congenial partici;

Intergroup Education -,refers to an important class of, intra-
. ,

,

'
,. ,

.

. #.'organizational relationships, such as ,between.departments,
t

:groups of people, teacifer-student,; -'parents, teacher-
. a - .

administrattirl etc.

Note: In this practicum the terms ## Human 'relations" and "inter-

#.

group education" are used synonymously.

F
,

22-
,

F, 3-.,ROethlisberger, G. F. F. Lombard, and H.-0. Ronken:

Trainin0Or Human Relations; HOston: Harvard University,' 1954
p. ,

a,

18
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PURPOSE`OF THE PRACTICUM

ri

The overall purpose of this practicum was. to implement a

long -Yang human relations' program that would serve -

a) to meet the.needs of staff, students and communities as

they face the unique probiems'inCiaent to school desegre-

gation and integration;

b) to prepare the local-school planning group to deal with

these issues through specific communications techniques

acquired through a series of training sessions;

) to provide a mechanism for meaningful dialogue among

studehts, parents, teachet, administrators, and various

Other facets of the community to foster better cOnpunic-

tions, understanding, and to prOmote general goodwill; and

d) to provide background information which would enable the

school community to better understand its own diversity;

A secondary purpose was to prepare a guide that will help

district personnel, develop programs which deal more effectively
1

with intergroup relations.

19.
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1,

Stated more spedificaily in terms of measurable obectives,

tlie first year's plan'was designed to
1

.

1)' improve administrative communication skills with\staff;

-ppils, and community;

,2) improve teacher skills in diagnosing classroom prciblemst

(\
and designing .action plans to resolve them, paying

particular attention to student alienation ana'impr vemait

of student-pride;

.

3) increase-the number of teachers trained in diagnosin

classroom problems and designing abtion plans,bo reso ve

.

thei;

4) improve teachers'', communication skills with staff,, pupils,

and community;

\

A

improve skills of the clerical staff' it. interpergodal
*

communications with pupils and parents to reduce s dent

alienation during the first contacts with the new school:

6) improve skills of the bus drivers and_aidesLilcint.erpers al'

communications with pupils and parents.

1, V

.4

t I.
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\DESIGN AND PROCEDURES

v:

- 4

1 6$.
- I

Durin he 1974-75 stool year, students,..Stgf; and_parents

planned creative activities and ways to*improve the'qualrity of
0

human relations and communisation skills in their respective

-,u
' school communities.

4 ,,,,,
------,1

To accomplish this, every school and'd artment was requ,
, ..

,

to implement a human relations program. Each schoo?. and depart
. .1, \N

was allowed to develop its program within the framework of a
. ;

e

district-wide directive.. Such flexibility'enabled the local

administrator to-accommodate the specific ngeds of.his school or
0--

department." The .setting of program goals bias done 'by -the local:

building/department Rersdnnel, working within 'the overriding ,goal,'

S

of. the district's program eb foster an atmosphere of better under -

standing and cooperation throughout the cbmmunity,amoni staffs,

students, and parents.

The district-1de program was conducted by this practitioner

through the Office of Community Affairs. Assistance in planning

and conducting inseNkce activities was provided through;five

specially trained teachers who served as inservice facilitators.

These teachers-on-special-assignment and this practitioner

functioned as a team in assisting each school in establishing and

21
1.
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k. - :4,4 -

f.

-

L.

4
1 '1

'implemeriting an individualized grog
sc

17

Other district personnel

were utilized as facrilitatorS, and cOnsultants w en.nedded.
-: ,

.

, '' 4 ,'.,... 1, . '' i .. .
' It. was necessary for-this team to estab1ish*ItS own goals;

s

,

thus .the task had to be .defined. Therefore, the thesis wa0
1

.

i proposed that it is vital that people communicate and relate to

,,,

,. , '

1

r

.. ., other people in an open, Poeitive mariner in an effort to'foster

1

, ..:,
.

k
.

.
.

.

betterun-deiStandiag and*interpetsonal relations.
..4."..

1 .,

'' 4 i t, , , ,
' ''' 4

' :, 4 :1 : Being cogiiizaatof the' fact tat-the responsibility and" %s-
Ill

' r
1 ..' ' 4 #. # ' 44 4 . V,

'success ofthe,progrlaifi rest with local;admin&Stratori thes_
s.

'. '''' -,
1 ,

. facilitati.Ve "team offered toy do the following
*.,

': .

.
t. ,, - , , 8 :...# 4

4 `c' 1
# # '

I a) assist: the, school ,community.-1,31:identifying ideuerand
,,,,

, , ', --4 . , . .. .,.. .

needs in is .Of intergrOup)relationS;";: .

I . '
'4 , ' :' .. ,, v4,

, - ..,
...

prepare the local, school.pianning-group to$,deal,with those
,

issues and iieeds.through spec4fic communioat.ions echniques;.'
;%, .,.. .. , ', , , . /

4

b)

A

,c)' provide background information whit' weoul,enable dieschool
.

coMunity..tO better understand. itvouti dimer'si4y;

,

.`

pravide means andeuggest,ways of e4Altating eic ef eFtiv.k.w,

YJ

.
-

nes,sofiklocal school's prOgiam.
-

'4 .

2 2
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s

,

4
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A

;

At lease five hours or$buman 'relations ,tfaining was received
. .

ti; most personselfor,the school year 1974 -75. 'Some school staffs

planned additional inservtce e

activities beyond the requited five,.
hOuri. ._..,

, ' . . ,., e

Traiiiing,,of Teacher - Leaders"1
.-- . .. ..,

. , .:' `, \- it. ,,,' ,.Terschers:wem$sekeate4 j)17. each ;building Trinrcipar'..to beCome
. . ,

. - $

Avivolved in `a prOgram.desig,ned to -increase' their awareness1, t z, , I ,0
of

, - human relations concepts to;-the'point ;that they could become .-
$ . 7 , . '. . .

leaders in their aspective sChools. They 'wpuld be the teachers
1,

o0

who would act 'as milltipliers.of competence in matters ,of human

r

relation.
=

Content

ways, sbch, as role ,play,in

niques,,,,developing commun
-> $ 1

0$

was, presented to the participants in s variety.of

awareness selsionst force fiei.d. teehl
1 .

R ' 1

.
Iption skills, multi - cultural aitivities,

-. ;, '. (.; .
ent techniques; getting, grOup together, pxOblem ;

s!,"_ conflict re olution.,' etc. (Appendix A)):witil tz
Irwp

,, ", . ,, , i , ,

,... the assumptiad..'t at significant 3Touldbe made in ;accomplishing
,

%,classroom 'Manage

1. sol?ing Ite'chniqd

;

.

\ 4 \ 1 ;'
the follb4,ing Olitjectivee:

' 3 ,

,t$

1) Participants,would sknow and be able to utilize me'thOds

for gaining close communications between home sfid- schooll
.

A 2 1 ,

23
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- 1

t Ar

particularly the mes of low acIlievers and 'those studenti

with little or no pro i e in their respectiyg schools.

2) Partipants would have knowledge of the dimensions

°

cultural differences among the people, who makeup the

Amerian,society.

0 ,

3) Participants.wonld have reappraised their .own

frith _respect to-self, social class, race, colleagues,,

1

and schbol structures.

Participants would be able to utilize understandings

derived from simulated exPeriences of interpersonal

problems arising in desegregated school setting. 1

-

0

Participants would kn w an
A 4,

.to help student %incr ape

be:61e to utilize methods

eir own 'self unjierstanding.

..4>1..

6y --PartiEipinis would .Dave;; knowledge/ ..'
.

imethods

. for creating a clasiroOm'environneni thay.f.rters

acceptance and understanding.
,-

. .
. 4

-
,

7) Participants wo ld be able
. .

1,,

.c..,

to sensitively andskip.fully

,:diagnose educati nal meeds of'stuaenti! withdiffering

, A
, abilities,;and backgrOunds,and be'able.to Oesign'relevant

-

educational experiences for`' such s-tn- sed uPon,the

wotkshop
4
expdrience.

.
1 0

111
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"e.

Two hundred' fifty -eight teacher-leader participantsirespren
5 7

seating 121'Schoold met for two sessions of four tours each in

April,t.1975, and one session of four hours in September, 1975,

:('AOpendix"M.:(

After the 1975 spring sessions, the teacher-leader6 were

provided released time frbm their regular duties to organize,

meet, and plan with their building human .relations- resource

committees. The facilitators met with all committeeg who

requested their assistance. Released time was also provided for

teacher-leaders to meet with theit committees for planning the ..

1975-76 program.

Preparation of the Guide

i

A guide designed to prdv,ide activities,ciaterials, And'

_resources for teacherg, counselors; administrators, and other

staff membgrstouse in intergroup relations involving students,

parts, and other members of the citmmunity was prepared by this

Vractitioner. Thisivide has been placedip-each school and

depattment arklUtthe used in the further implementation of the

humanrelatidps Vrogram, A copy is submitted asl a part of this

practicum

A

2 5
V.
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EVALUATION OF THE DISTRICT-WIDE PROGRAM

Both fordative and summative evaluations were completed

which offered evidence for making decisions about the merit of

4

the district-wide program. External goal-free evaluations were

made by federal monitors since much of the program was financed

with Emeigency Schdol Aid Act (ESAA)' funds, as well as by the

court-appointed Community Education Counci123 Results'of these

evaluations are shown as Appendix B.

Formative Evaluation

The effeletiveness of each inservice session was rated,on a

.five -point scale by the participants. The scale ranged from ve
1

effActive'(1)
,

'to very ineffective (5). Results show that -

205 inservice sessions were conducted during the 1974-75

school'year;192 inservice sessio
1

1were rated as being at

least somewhat effective while 13..*re rated as neither

effective nor ineffective

mean ratidg-of all inservices was 1.
6

resting by bus drivers,add all tIltansportationjersonnel

indicated that the 'inservice 'Session was somewhat effective
N

with a mean rating of 1.8

'
,

23The Commuhi,ty Education Councilis a group of citizens appointed
by the Judge .in the Tenth Circuit Court and charged with monitoring,
the progress 6i the implementation ofpthe Court ,order,concetning
integration,

4

ry

4
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Summative Evaluation ,

.

A questionnaire designed by'this practitioner was'sent.to a

sample of teachers,' administrators, clerical personnel; custodians,

and lunchroom employees (Appendix C). Questions-from this inatru
,

ment were utilized to help determine the progress made in achieving

the program goals. Ten percent of the teachers, or at least one
,

in each building, were randomly selected tocomplete theeestion.
.

naire. A thirty percent sample of each of the other groups was

chosen*randomly from lists containing, -names of all emiloYe4 in

each classification. The number'of employees responding -from each

group is shown in the following table:
,

. Groups,of Respondents
I-

Number' :
Elem ntary Secondary

.. .
. --k

Administrator -

.

. .

Teacher ,

Clerical
Lunchroom
Custodial

1

31

01
32

50
25

.

+

'19

,
489
,27"

33
28

4.

Or(

a



Questions of concern that Were' used in this report and their

tabulated results fol4w:

Table 2 .

Quesamsend Tabulated, Results

Possible Responses:

1 2 3 4 , 5

Great Some No Little Not at
Opinion All

23

,I. TO, what extent do you feel teAcherstudent relationships were
improved..by the inservice activities designed to promote these
relationships?

Elementary-. Secondary
4. 2 \31 4 5 1 .2 3" 4 5

Administrator. 0%. 75% 7% 17% 0% 5% 79% 0% 16% 0%
Teacher 5 50 8 A 29 8 2 41 '8 39 10
Clerical . 3 ,40 20. 30 9 4 , 55 '19' 22 0
Lunchroom , 4 48 40 8 0 3 '22.. 50 22, 3.
Custodial 4 4 44 36 12 '30 48 4 11..

. To what extent you feel staff - .teacher relation4hips were
improved?

Elementary, Secondary
1 ,2, 3. '4 ', 51 1 2' 3 '4 5.,

Administrator 1,0 %t 641

,Teacher 5. 46
gleriCal 3 42
Lunchroom .6 44
Custodial 12 52

10%, 167. 6% '0% '797 0%, 117. '10% .

12 28 9' 2' 41 12' 35 %10
. 10 2 16 8 44 11' 37
':31 11 8 0 35 23 . 32 10

12 12 12 14 25 25 25' 11

2 8-
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3. To, what extent did the inseivices help you to understand and '
relate to other people as individuals?

Ele ntary SecOndary
1 3 5 1 2 3. 4 5

*-0%Administrator 10% 64% 10% fO% 6% 0% 84 11% 5%
',Teacher 11 51, 5 24 9 5 39 " 7 35 14
Clerical 4 10 61 0 23 6 19 50, 8 23 0
Lunchroom 12 8 6 10 6 40 3 27 24
Custodial 20

.84
36 4 28 12" 11 39 7, 4 :39

._

'4. To what extent have'you become more aware of the,school district'
'as asocial systei that embraces all ethnic gr6UpS and Cultures?

Elementary, .. Secondary
1 2 3 .4, * 5 1 2' 3 ' 4 5

. .

Administrator 29% 3,67. 9% 26% '10% 16% 53% 5% 10% 16%
Teacher . 18' .42 '9 20 11 14 42 10 '23 11.

Clerical 117' 45 10 i 21 7 33 30 11 , 15 11
Lunchroom - . ' 23 48 13 12, 4 6, 63 9 , 16' '8
Custodial 16 40' 36 4 , 4 li 39 -25 7 18

. .,

As a result of'the inservice programs, 'to what .e,,Eten,do you
_ftermora secure in dealing, with problems related tdschool
desegregation?

Elementary
1 .2 3'

rf-f

Aditinistrator .7% '32% 13%, 42% 6% '5% 53% 5% 2l% 16%
Teacher. 4 - 40 13 * 27 .16 3 28 35. 20
Clerical ' 0 43 14 33 10 ,11 48 14. ''15, 15,
Lunchroom 8 44 12* 19 17, 3 '25 31 19 . 22
Custodial .4 36 24. 12 24 , 0 '25 '29 '14 _32

I

. 'SeCondary
1 2 4

,4, 'r ' t
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,

To what extent have you gained greatet'-underStanding of your

students' attitudes andlehaviors, as a result of the inservice
programs?

Elementary . Secondary
1 2 3 4' 5 1 2 3 ,4 5'

Administrator 6% 42% 19% 23% 10% 5% 53?11% 21% 10%
Teacher 9 49 7 25 10 5 '35 7 40 13
Clerical 3 28 31 25 13 15 58 .t8 15 4
Lunchroom 13 '24 28 10 21 7 41 24 14 14
Custodial 4 32 36 Q 28 11 25 43' 7 14

,

7. To what extent do you feel better prepared to help, students
increase 'their own,self-understanding?

Administrator
Teacher

,

Clerical ', ,

LUnchroom = ---

1'

Elementary
-2. 3 4 5 1

"Secondary
2 3 4 5

19%

13

3

8

20

52%.

52,'

29

36
28

7%

10
20

31

,32

19% 3%
'19 6

32 r0"
8.,17
8 12

16%
9

15

4

11

53%

45

--3.7,

38,

14

, 5%

12
22
3 1 - 6

32

10%

25

22

18

16%
9

4

25

8., To what extent
and techniques
tance and under

do you leelbettei prepared to utilize methods
for creating an environment that foster; accep-
standing of.,studenti.individUal differences?

Administrator
Teacher
Clerical
Lunchrobm

,Custodial

V

.

k

1

'Elementary,

2 , 3 4

'

5 *1

Secondary
2 3 4 5

20%

11

6

2

4

58% 3% 16%
,53 9 20
28 26 31
51 32 .6,

40 28 16

3%
7

9

13

'12

5%
9

'7

0'

7

67% 0% 17%
39 15 27

48 19' 19

44 22 19

21 50 4

11%
10
7

15
18

30

t
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9. To what 'extent do you feel,beeter prepared to utilize methods,
and techniques for creating an environment that fosters accep-
tance and. understanding of other adults with-w work?

Adii istrator
Teaher
Clerical
Lunchroom
Custodial

Elementary Secondary,,
1 2 3' 4 5 1 2 3 4 5

19% 61% 0% 13% 7% 11% 55% 0% 28% 6%.
11 50 13 19 , 7 , 5 42 15 28 '10
0 56 10 25 9 11 59 8 15 '7

10 44 24 10 12 0 54,,' 28 11' 7
4 '28 24 32 12 22' 26 18 19 15

10. To what ,extent do you feerthat you are more adequately prepared
to participate in pinning and organizing programs which serve
multicultural/multiracial education?

Administrator,
Teacher"
Clerical
Lunchroom'
Custodial

Elementary, Secondary
3, 4 5 1 2 3 4

ti
19% 48% 3% 23%. 7% -22% 50% 0% 22% 6%,
9 43 13 26 9 7 33 -14 33 1
0 23 23 32 22 7 26 11 45 11
2 15 47 1!5 .21 0 15- 41 18 26
4 24 44 4- 2 -4- 11 ,11 39 21 ,,,18

Interviews were made with various personnel in a random
-

..

sampling of schools to answer the following questions:
. I.

.

I

V i ., .

. Is there an orderly, comfortable
'

liiing situation in the_

schools; is there purpose, in children's 'earning?

Is there a lack of tension? (4.

Are complaints of '111.1,dren hr-teachers no longer heard?

al
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. Aie comments like '?these and those children,"."the standards

of our school are suffering," 'etc.., b§ing made?

. Is there an improved quality of parent-teacher relationships

evident by altost total lack" of parent complAints Of pre-
.

judice, etc.?

,Resporientstavere asked to rate each question from low or no (1)

to high or'yes (6) they viewed their school now compaied to last

year. Result's of these interviews are shown in Table 3.

EVALUATION OF TEACHER:LEADER TRAINING PROGRAM

Formative-Evaluation

The effect Of each tnservice training session was rated on a

five-point scalety, the participants.. The scale rarigecL.from very

effectille (1) to very ineffective (5). They were also' asked. to

liAtjadtors which contributed effectively and ineffectIvely,

each inservice'ession. Results are shown as table 4.

',Summative.tvaluation

This evaluation was.done to provide information on the impact

of the training sessions and the amount of personal growth that each .

,

,participant had experienced as a consequence of his experience' in

h. 4

at

32
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I

the human relations train ing workshops. One bundra d,questionnaires,

.

were sWnt.ro a random sampling of teachers who had participated in

this phase of the program. Sixty-one completed questionnaires were

returned. The number of responses., percentages, and total positive
\\, .

gain are shOwn in Table"5.

'Table 3

t Responses to Interviews, on the Effectiirenes
-Human Relations Program for 1974775 in the Denver

QuEsTion

1.
Ofit

TAre is an, orderly comfortable
living situation in, the school

'

2. There IA ptirpose in children's
learning.

of the.

ublic.SchoolS.

Average High
(No) (Som4) (Yes)

--° .

0 4

13% 35% 52%
', *N = 71 Schools

97. 30% 61%
N = 70 ScholVs

3. There is still tension in the
schools

54% 27% 19%
N = 70 Schools.

4. Complaints about children liy,teachers
gre feWer than last year

4

21% 43% 35%
N = 67"Schools,A'

",/

'(a) comments 'like "these and those

.children" are Tieing, made
46% 30% ' 24%

N = 67 Schools

(b) Comments like "the standards of
,our school are suffering"are
being made 's

48%, 32% 20%
N = 71 Schools

6. There is an improved quality of

parent-teacher relationship evident
b$F.an almost total lack of parent
cmplaintsof prejudice, etT.

14% 39% 47%
N = 59 Schools

*N Number.of Schools

1

t.

I
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Table 4 .

Evaluation of Teacher Leadership Workghop Held at
George Waghingt64HighSchool.on September 27, 1975.

.29

THE INSERV10E WAS
-,

VERY EFFECTIVE 84

SOMEWHAT EFFECTIVE 125
NEITHER 10
SOMEWHATINEFFECTIVE- 5

VERY INEFFECTIVE 1

1. List factors which contributed effectively to thi§ inaervice:

a) Small groups/sharing.;Of ideas/interactiOn/
group participation (89) '

b) Good planning/organization (43)

c) Good facilitators (23)

d) Good resource teacher /speakers (71)

,,e) Good materials/content/available resources (37).
4

f) Good bilingual-biculturil-multicultural activities .(24)

g)' 'Gpodclassroom management,actiVities(17)

h) Good techniques (7)
416

i) Overall good .meeting (2)
. r

2. List factors which Contributed ineffectively, to this inservice:

a) Less,time for minor tints (1)

b). Time factor. (40),
ti

c) Too much-information 4n the time'allotted.(19) o

.cd, Groups too large (18)

A ,

S,

*

r
34
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$

e) Poor facilitators - lack of preparation (7)_

f), Same material As last year (12)

g) The day of inthervice (6)

h) Little group. involvement (3)

i) Poor. facilities at George Washington (14)

j) 'Geared toward elementary (12)

k) Too much lecturing (4)

1). Too much role-playing, 1pA intergrOup, too much
sensitivity training (8)%;

3. Suggestions for iMprovement:

.a) Have principals attend ..(56)

c) Variety of resourcepedple (6)

d) More time ndeded,(43)

e) Separate elementary, junior high, and senior'highsfor
nett inservice program (5)

f) More small' group interaction (14)

g) Inservices during regular day (12)

h) Mote.advance notice (5) 4

,i) Too large,(smeller groups needed), (12)

j) Follow-up (5),

k) MOre talks -dike Dee (7)

1) Definite, specificyhys to improve people's relationships::
and implementation Of program ,content for Human Relations
Resource' Committee (25) .

'
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"Fable 5
-

DENVER PUBLIC 8OHOOLS, I

Oftice of Comphnity kffairs
Human Relation's Inservide Education Program

1. '
,

4

1974-1975
Y..,. &

. Teacher- Leader Training- f
1

EVALUATION .

.- NG indicates No Grdwth

- Numbers J. -4, indicate increasing degtees of personal growth-
.

'I am more aware of the school district'as,a social system that
embraces all-ethnic,groupsand cpltUres. I

,,, ,
NG 1, 2 3 '4

%
. .

Number of - Responses 10 11 . ' 12 15 7

Percentages* . 18% 20% 22% 2h, 13%
Total Positive Gain , 82%*

t.*
.. :

2. I feel more secure' in dealing with problems relative
.

to school
desegregation. ..

NG , 1
' ., 2 ' 3-' 4

,
2

'
.

Number of Responses 10 .' %.9 .-12,
.

13 . 9'

"Perceift4ges . 19% 17% 23% ',..'24%. ., .17%
;Total Positive Gain .81%

.

7

. r, : 1. .'
A* A

et r
.

*Tofai percentage .may not equal exactly 10.0',dup to rounding.,
f 4 i

t

4.; ..A.
V..4 ....- w .. . . , .. -n-r---Y, $ 4 - 4-. ,

1

,
1.

3 6

4.
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1 ,

.A\
3. I hive improved in my

range df problems tha
unClepsirandiFig, and perceftions of The

t can'ocidUrJ..ii atdesegregated schodl

NuMber of Responses, :

Percentages
Total Positive Gain

district.,

10 9

19% 17%
81%

r.
. 3

13 15 7

24% 28% 13%

I have gained knowledge of improved techniques o'f involving
parents of all-ethnic groups in' the school district's program.

1

1

NuMber of-Respomaas 10 13
Percentages 19% 24%
Total Positive Gain. . 81%

2. 3 4

13 \ 15
g

e 3

24% ,28% 5%

5. I feel better prepared to facilitate close
between the'schpol and home, particularly t
achievers andkOlose students with little o
s,chool.

Number of Responses
Percentages.

Total Positive Gain

unicationi
omes of low
rbfile in

NG 1 2 \ 3 4

12

21%

'79%

'

10

18%
14

25%
8

15%,

12

21%

Ihavegained greater knowledge of the d mensions of zuitural
society.differences among the people Who make up the American

Number of°Responses,
Percentages
Total Positive Gain

11 7

20% '13%

80%

. .NG 1
',2 3 4

].' 13 ' 9
27% 23%. 17%.

I

-r

3.7

0°)
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1

A

rA-'
co

.

7.. I have gained greater understanding of my own attitudes
behavior, as well as that of the students.

0 3, 33

, NG 1 , 2.

,

3 4

Number of Responses 8 ,7 - '13 .15, 13
Percentages , 15% .,13% 23% 27% 22%
Tqal Positive Gain

o.

85%

'8. The insights gained into the attitudes and behavior of myself
Ofid the studepts 'can be utilized intthe school setting.

41.

t

NG 2 3 4
, .

Numberof Responses , 6 y 10 11 18 ' 13
Percentages , 10% 17% 19% 317. 22%
Total Positive Gain 80%

9. I have taken the time to reappraise my own feelingg with
respect to myself, social. class,-,race, colleagUeG and" school
structure.

. .
NG 1 2 3 4

Number oft Respolls s 4 7 9 22 13
Pereentages 7% 13% 16% 40% 23%
Total Positive Gain 93%

1

10: I am J:etter prepared

self understanding.

Number of Responses
PercentageS
Total Positive Gain

I
td help all students increase their own

NG 1 2 4

7 .

13%
87%

7

13%
12

22%

19
35% 16%
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4 ,
I am -tter prepaied to utilize methods

I

add techniques for
-,creatin a classroom environment that fosters acceptance and

Understan g.

NG 3 , 2
4

3 4
1

1

Number af Repponses 5 12 '. .26 9
Percentages , 18% 8% ,20% . 43% ,,15% ,

-Total Positive Gain , 87% '

'\\, \

12}. I- amore knowledgeable aboUt the way in which students
, .

perceive themselves and others in's,. desegregated setting.
, .

V
,.NG 1.. 2 3- , !. 4

)

Number of Responses 10 7 16 . 18 '
9 !

%.Pereentages .' 17% . 12% 27%
.

30% 15%
Total Positive Gain' 83%

13. I am more ad*quatelymlwaSs dlagnnee_educationa4weeds
of staeriIi;41lidIffering abilities and\backgtounds.H,

NG 1 3 4
e .

Number of Responses 11 , 9 15 18 '7, .
Yercentage.s. . . -1,13% .". 157 25% 30% 12%
,Total Positive Gain 62%

ts.

v.

14.. I have, uncovered new wa3s" to, 'Share newly gained] knowledge with
my colleagueg Who were not in the-workbhop.

""
' 2 3 4

Number,, .of Responses '7' . 12'. 18 , 16 5
Percentages . 12% :2.1%. ,- 31% '27% 9%
Total Positive Gain , 86%,

,.

4

V
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15. I have gained greater Icnowledde of the dynamics of communication.

NG 1 2 3 4.'

. , N,

Number 'of' Responses 6 9 18 18 9

Percentages 10% 15% 30% 30% 15%
Total Positive Gain 90%

rs

16. I am better equipped to t cilitate communication between staff

2 3' 4

members. :

Number of Responses.
'Percentages

Total Positive Gain

NG

10 12 18 9 ,--

16% 20% 18% , 30%/ ',15%

84%

r,

/ . :

17. I feel more comfortable in conver ations with minority group

persons./ 1... _________I__________I__
__ --

NG 1 2' O' 3 4

Number of Responses 17 10 / 7 :10' 14.
Percentages . 30% 17% 12% '17% 2/4
Total Positivb Gain --70%$

.
. ,...

18. I feel more adequately Prepared to participate in planking ,

.44

and organizing programs which serve multicultural/multiracial
education.

NG 1 2 3 4

.

Number 'of RespOntes
Percentages ,,

Total"Pobitive Gain

-- 117 ,

18% .

"82%

11
18%

12

20%

18,,.

3b%

$

8

,.,13%.

I "
4o



19. I feel bett

counteract
'classroom.

Number of Re
Percentages'-
Total Positi

. 4
t',

.

prepared to
judicial

p'onses

1,e Gain

III

I.

.1 .0

36,,e

.
, ,

pitalize onopkortjun ties toe
ertOtyped thihkihg in 'the

NG. 1 1,

;

9

15*
85%

3

i2, 11, ,

32% °- 7.83

20. I 1;eLieV'e. hat a teacher'S"'ac

' tally than words personal att

Number of R sponses
Percentages
-Total Positiye Gain

1 ,

NG.

ions communicate more graphi-
eb toward intergroup relatiOns-

/,.
'4

5

9%
91%

6 h9 '27

:10% 33%, 46%

21. Iibelievej can be a group leader*to:facilitate change'for.
other-4 i my'school e next school year.

NG ,

Number f Respohsea 10-
, Percent ges 18%
-Total P sitive'Gain 82%

r.

4

1 i 2,

9 11

4.6% '20%

t

41
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20% 27%
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z.
'ANALYSIS OF DATA

,

Questionnaire results 'from the'rhadom s e of teachers,

,clerical staff memhef;., and admintStrators sh wed that inservice

4ciivities provided. many-of the participants ith improvedcommun-1

igition skills that help thei to smderstand and to relate to

ther people as individuals. Fifty-five perc nt of the elementary

teachers who responded and 43 vergent'of the secondary teachers ,

felt,the inservice programs resulted in Unproved teacher - student,

A

relationshiPs:, pergent at each leveldid-not form en-, .

opiniOn. MoSt,idtiniatratrs, 74 percent at the elementary `and f

79,percent at the secpndary level, felt inservice programs result'

improved relationships. Althod'h many teachers

aid clerical' staff members also felt tht staff- acher relation--
' . -

ships werer,improved, the percent of each level fa each grout'

ranged front 43 to,52 percent', indicating these groups did not feel,

as strongly as did the administrators.

As a result of the inservice programs,. 44 percent of the

elementary teachers and 31 percent of the secondary teachers felt

moreSeoure in dee.' ng with problems related to school desegre-ti

gation. Approximately 15...percent at each level reported that they

were not ,sure. Thirty-nine percent of the elementary administrators

who completed sutveynd 58 percent of the secondary administrators

42
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- 4k
responded positively to the same,question. Positive results,from

the clerical staff at the element' and secondary levels were

43 percent and 59 percent, respectively.

.

Greater linderstandings of pupil attitudes and behaviors were:
-« .

reported ty some teaches as a re-s}ilt 'of bhe inservice program - ,.
v----

.

.' , .-
elementary 58 per,cent;",secondary, 40 percent. -Sixty - per.cent ,,

.
. ,-0,4

and 54 percent,, of the.teachers at corresponding levels said they
. ;

felt better prepared to help pupils increase their own self- .'

understanding. In addition, 64 percent -and' 48,percent, respect-
A

tively, reported that, they 'felt better ,prepared to utilize methods .

'and techniques for, creating an atmosphere that fOsters acceptance
. j.

and Understanding of student differences.

Results of the interviews indicated that the:Overall-school,

-
-climate improved compared td-last year.' Ninety-one percent

reported that there is purpose in.childrealearning, while 54%.

felt that there was little or no'tension in the schools. Eighty-
ti

six percent stated that parent-teacher relationships improved,
.,

. 4.

although fifty-four percent felt that some complaints about, .

children are Arill being made.

The report from theU. S. Department of Health, Education and

Welfare to the Denver Board of Education indicated that "the

e
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inservice program involvdng professional and paraprofessional

personnel seems to be pretty much 'on targpt. -Eaeuientary techera-

seemed.to be more'reSponsive to the insefvice'ptogram.than the,

secondary teachers" (AppendiX B).

The Community Education Council made the following report to

the Courts :

I /

s

Interaction between administrators, teachers, = tudents
and parefitd has been uneven throughout the year, th similar
uneven results. A late. start, some resistance, o any form
of inservice program and difficulty in involving many parents
have produceda prdgram whiChis not yet showing results on
the scale hoped for.. It seems clear that inservice, training
must continue to. be provided for all school perscinnel, parents
and students, and that the program content must be improved.
.to provide a challenge to those 'participating. The Council
feels it.ie important 'f'o'r all those inolved to continue to
learn about the integregation process, about other cultures,_,
and particuraay'impOrtant for teacteratellaVe-the opportunity /

o exchange ideas conce/ining-ciassxoom management. This means
coniinued:awd.dmproved.inservice training. (Appendix)

%

The teacher- leader evaluation indicated that participants made

pOsitivetain in personal growth ranging from 70% to 93%. On item

17 where 70% total positive gain was made, several respondents

stated that this had never been a probl h them. Ninety-three

percent. indicated grouth-ln eiTTZTEi.iTtIo74appraiSe,their

own feelings with respect to sogia.1clastc-fa eagues, and

school structure. Seventy-nine cent felt better prepared to

facilitate close communications between the school and home, and

44

tar

F



t

40 .`

8# Olt better prepared to help all students increase their own
5.

self understanding. Eighty-four percent felt better prepared to

facilitate -communication between staff members, while '82% felt

more adequately prepared to plan and organize multicultural/

multiracial education programs. The overall groWth indicated that

the training sessions provided the teacher-leaders with -a variety

of valuable alternatives. Results seem =to indicate.thakinter-

personal rerationships are best learned through activiiY and, that

active participants tend to be much more influenced by new roles

than are passive participants in a communication process.

DISCUSSION

Inservice or human releionS,training is-a key element of

every human relations program. This activity is the most common

- of all-human relations programs and is the one accepted as the

n .most valid and valuable by almost all administrators and teachers.

The-purpose, generally, of this training is to make teachers and

adilinistrators aware of their attitudes and how these attitudes

reflect thezhelves in the classroom and to bring about desired

behavioral changes.

ki
As the Human relationsprogwas developed and implemented.v

0

° within the-dritrict, in addition to the inservice training, three
-------7

,.....-....-L.=:,___.
1

1A--..
;

I

4
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other levels of appliCation were considered:

. In the curriculum - The objective was to Spur awareness

of cultural differences and, their positive value'among

.students. Sample activities inclUde such things as the

elimination.of'stereotypes froT classroom- activities,
'

intercultural exchange projects between schools, and

bulletin board displays on ethnic variety (See guide).

. In personnel administration - The district's practices

concerning hiring 'and firing, assignment on a nonsegre-

gatedbasis, transfer' inservice training to develop

awareness of biased attitudes,(and to counter them, mhere

possible) - all of these had' to be examined.

. In community relations - P'ans were devised to result in

.1' Y ,
the improvement of c mmunication between schC.ols and

the communi -t7, andthe resolution of tensions. Relations

.t"

withrother social agencies also came,underthis,headings.

, t

This practitioner was asked to respond tothe Community

Education Council's evaluation and subsequent repolttp the Ur. S. .

ry of that responseDistrict Court as shown in Appendix-B.

e

is p.esented in the following two pages.

1
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It was agreed 'that open lines of communication and basiC

understandings about the desegregation/integration process in

our school system must continue to be developed and enlarged

upon. Everyone involved must continue to be informed about

the process of the Court-ordered desegregation in Denver.

A close examination of the results of the evaluation of

the 1974-75 inservice activities indicated that staff, although

'desirous of continuing the inservice-pfOgrams, was requesting

-specific kinds of programs designed to meetmore individual

needs. Every effort is being expended, to design and implement

9
programs that Will meet these needs. A few respondents

indicated that some inservice programs in the schodls are, in

all probability, reaching a saturation point for a variety of

reasons, unrelated to the subject;$,X the inservice activities.

-
Although initial inservice programs were not uniform and

neither were the results, prograis had great impact dn many

'OE the schools. Personnel, parents, and pupils of the Denver

Public Schools are a heterogeneous crops section of the
-----

communtry-and, in the_opiaitar-of- this practitioner, responde0

in a very positive manner to, the initial phases 9f` the

inservice education performed in this practicum in the 1974 -75

school year.

4.

47
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Attitude adjustment and behavior modification, particularly:

in adults who have many beliefs, biases, and professional

practices of long standing, is not a quick-and-easy process.

r It is the belief of this practitioner that the gelltine accep-

4tance of children by.the,staff of a nchoOl is a crucial factor

in the quality of teaching and learning that will prevail.

Where neighborhood populations change dramatically., and quickly,

especially where racial desegregation is a factor, staffs have

difficulty in accepting children who seem different. The

unknown gives rise to fears and insecurities.
r_

Where schools.change drastically; differences in the

behavior of children are noted in the initial stages of

transition.. Fears" that_ the academic and behavior standards

of established- schools will suffer are paramount. Most of

these fears are rooted in feelings related to the unknown'and

to lack of association with-the disadvantaged child and the'

child of another race. For this reason, future inservice

activities mutt to more precisely targeted. ,Blanket activity
A

for all employeeson a superficial and hasty-basis will not

get the job done. Concentrated efforts will be focused on

specific identified needs.(See Guide, p.

48
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As a result of the foregoing report and of this practitioner's

testimony in court, the federal judge directed counsel for the

district and counsel for the plaintiffs to collaborate with this

,practitioner in preparing an updated program that could be signed

into an ordej. This would insure the continuance of the program

that was begun in the 1974-75 school year on a district-wide basis.

The resultant program predented to the Court is shown as Appendix D.

Subsequently, the U. S. District Court on August 22, 1975,.Aecreed

that, in order to ensure that teachers and other staff are adequately

prepared and trained to work in an integrated setting, it is necessary

to continue the inservice training for teachers and other staff in

the area of human relations and cultural awareness which began in

19'74.

All staff have been involved in five hours of inservice programs

for the first semester of the 1975-76 school year. This practitioner-, -

has developed anevill provide a program of two and me-half hours

of inservice for all e4loYees of the local school buildings as a

part-of the second semester five hours Of mandatory inservice

activity. A copy of this schedule is shown as Appendix E:' The

remaining two and one -half hours will be designed and implemented
42.

by each building's human relations resource committee utilizing the

guide prepared as a part of, this practicum.

49
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What works for one school system:maymot, of course, work

precisely for''another. Nevertheless, this pratitioner would close.

by suggesting three principles that should be considered aspart

of any human relations prograi in the schools:-

1. Planning should_be centralized and formalized at the

highest administrative level, where all intra-organizational

contacts between the human relations programand other

aspects of the edUcational systeM should be carried out.'

2. Inservice train1tTg and aititudtnal'awareness are a key

part of any human rela ions program and should be centrally
4

1

implemented at the hig estlevel; mechanisw must exist,

however, lor the tentr 1 officeto determine specializdd

ix-

.. .

needs in the schools:0 ovided one starts to 'develop a

strong human relations trogram in the schools before it"
, is required by the Courts). e

3. The day-to-day sOriiing of an relations problems as,it

relates to individua schools should be left to those

local bodies, which should have the power to make their

decisions stick,

tl
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.These are generalities, bu'they are based on accepted

administrative pro edures in many fields, and thei'r validity .

in ,the area-of human 'relatiOns has, been demonstrated many times

in this pract cum. _

NATIONAL FOCUS.

et

The Denver Public Sdhool system now serves as an example-

for other

-asked for

school districts and organizationsi lnany ofwhomhave

information about our hUman relations program as it,

relateitR integration.

The Denver tub School'-rystwahas acquired a national

:reputation (vp-a-vis RggtoR) in its successfulImplementation
ca

of the United Statei District Court Integration et. To-
,

, -

ascertain how this

received and some
,

i. , . ..,... ,public schdols.of Cincinnati and Cleveland, Ohio; Louisville,

.
--..

. _

success was'acComplished, inquiries h ye been

visits have been made by representatives of\the

Kentucky; Phoenix and Tucson, Arizona; Oklahoma City, Oklahoma;'

:03os-ton, Massachusetts; Detroit, Michigan; and Kangas City,

Misbourit as well as Boston University and the NationalNeighbors

Organization.,-

Because of the national scrutiny of the Denver'Public Schools,

itiar necessary to provide answers on what effective inservice

51
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fraining.pxogralms.are and how they can be implemented involving

aWemployaes of tbmedistric
Or. .

' 1

Administrators from lou teen school district met in Denver

. -

In NO-Amber
'

l975,.' for a thtee-day seminar on segregating

47

schoOls with the Denver Public Schools serving as the host. At,

:

this seminar, sponsored'by the American Institute for Research,

an in-depth presentation was made by this practitioner on the
e

hUmen'relatiolis program in the Denver Public SchOols. A copy of

the guidelitepared. as a part of this-practicum was presented to

each districtln attendance which includea Easton, Detrit,,,

P,hiladeliPhiaEfttsburgh.; pa ton, Indianapolis LouisAlle,\NN's
,.

.Baltimore, kansastrty,-Ora4a, Wilmington, yrPortland, and an
FranCisco.

N

LIMITATIONS og THE

S

....... '4
,,7-----._._

1) ecause RI, the limlted time available for testing and the-:;-, .

.,,,,

:")
'-'77------,, '-'

,

limitation of a'paper and pencil test in measuring attitudes and. -._, \ ,
interperpon I behavior, the alqunt Of change that ccurred

,based-on the implementation of this program pay
a

not b truly

.raflected. -

,2)' The d ficultiea,in'studying any treatment, proc,ess

-----,j .

this 'kind are LiglOnlyagueness IA outcomes,. imprecisely described
,,

5 2

4s.
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. processes absent or noncomparable control groupd, measures which
'''' .,.., -,-

sensitize the'subjects, an d failure 6,apecify a cllax theoretical
,

basis for pred4tions made. When'the peoduct of a process is
1

.

change in persons, the criterion problem is ordiparilY amajortanie
)

,

her the treatment occupies the domain
a

of education, mental.
or . .

or social functioning.

SUMMARY

he intergroup education program provided inservice training

to personne-1, in the Denver Public Schoold.. The objectives of the

inservice ,activities were to improve the communication skills of

administrators, teachers, clerical staff members, and bus drivers'

so that they could relate effectively with pupils, school personnel,

parents' and other-coMinunity members. Inservice programs for

tea ers also were designed to improve'skills in diagnosing class-
.,

room.tens n andpxoblems and to prOvide ideas for resolution.

Five speciallaled teachers, working with this practitioner

in theiOffice'of ComMliniY Affairs, were available o aid school
..., .

... .

staffs in planning conducting inservice activities.
\

Several
.,),

othef-DenverPubilv Sehoo ployees were utilized as cohaultants

and conducted man;Or-th e lodsessions. At least five hours
,

of inservice training were received by most per'sonnel. Some schools.

r 4

\

".
1.

53
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c

planned additional inservice aciiv ties whith were\aPpro.7d,

within the limits of the. staff dev kopment budget. fterthese

funds were'depleted, inservices pLanped for alf-day \teacher

49

release hours and/or for
\

faculty'meerings.

. . V
...

The program involved 26 inservice trininlg SessiOns froth
, ....--

ft

August, 1974, to June, 1975. The-effeCtiveness ofeach inservice_

session was rated on a five-po 'Int scale by -the participants,

Results-indicated that 192 inservice activities were considered

very effective Ol-somewhat affective, while 13 sessions were '.....;

/
rated as bei g neither effective,nor ineffective.: % ,

-

\ ,

A questiOnnaire'designed by this\practitioner was sent to a

sample of teachers, administrators, ad Clerical personnel. Lunch-
,

room and custodial personnel also were sampled 0.th-the question-
1

naLre and results for these groups are given in the preceding

section of this 'report..

Although this summery refers to administrators, '-teachers, and

clerical staff members, school bus drivers'and afdes'rated their

inservice programs as"being effective.

It seems apparent that the inservice programs,elleited

positive reactions from many of the district employees. Efforts

54
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1

to accomplish the program _objectives were continuous throughout

the school 'year. Those responsible for planning and implementing

inservic... training w orked CO be creatively responsive to the needs---
*

4
of school personnel. Ratings and comments from each inservice

were utilized to improve subsequent activities whenever possible.
fe.

CONCLUSIONS

After reviewing the_data.in this report, the following

conclusions were drawn:

1.,.Evaluations of the inservice programs in the schools

2.

indicated substantial gains in several areas of human

relations.

rovements in intergroup relations over last year were
4

indicated by.a random sampling'of school personnel.

3. The overall

implement a

Y.

puiTose of this practicum - to design and

iong-r4nge human relations program in the

district - wa8 accomplished.

t.

. Teacher-leaders gained in several skills designed to

-increase their_awareness of human relations concepts to

the point that they could become leaders in their

respective schools.

-

55
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5. The data support.findings,by:other researchers cited in -

r

the literature.

4

, 6. A viable intergroup'edtcationprogram was developed and

implemented in the Denver Public Schools.

7. A guide was prepared aniVdisemin.ted to each scivol ti

A
provide assistance in implementing each local building

human relations program.

56
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TO

FROM:

DATE:

SUBJECT:

OFFICE OF COMMUNITY AFFAIRS
'BEVER PUBLIC SCHOOLS
Genefal':Administration

4

(SeerEvie G.' Dennis, Community Specialist
.

"May 7, :075
_ --

Evaluation of ImpleMentation Of Preparation for. IntegratioR,4
Staff, Parents, Students (ZB,III)

The Office of Community Affairs is seeking to establish the ,degree
of effectiveness of activities directed toward implementation of integration .I, ,
in the schools. These actirties comprised ttie various things your staff
did to help achieve the oal kf_qual-i-ty education through integration 7
directedbyZB o t e court ordered integration plan,

.

.

You were chosen to participate in this evaluation, through the process
of ,a scientific random sampling. We would opted-ate a fe moments of,
your time to respond to the followinj-qUestionnaire. Ads any comments
you. wish, and.return the questionnatre to yotir princip. by May530, 1975.
Remove this -sheet so that yout response wigi be no ous.

*roved: Carle E. Stenmark

58
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DENVER PUBLIC SCHOOLS
GtNERA1, ADMINISTRATION

Office of Community Affairs

The Off,ice of Community. Affairs would like your

'opinion'

regarding the value and
erretiveness of the implementation of the Tlan - Preparation For Integration,
Seaff,'Tarents, Students. Wpuld'you please Aplete this questionnaire and 4

return it, to this .office by =Friday; May 30, 1975:.

,

-Di'rect'ions: Encircle;the numerabeside each-question' that
best represents yor-pinioni. Please fepl. free
to,:add,any comments you might -want to make.

0
q

1. In generial, I feel,that-school 'employees we
. ,., /

the inservice" programs.__.-- ,

4

'./
helped by

ft

''- -c
4.----

+ .

R .

2. To 1...that extentda-yarreel teacher=student
1at -Ships were, improved by the inservice .

-----------7-: activities designed to yromote these relationships.
/ I

.

you encircled 4 Or 5, please explain the problems.
%

Administrator
Teacher

Clerical 3

Lunchroom 4

Custodial 5

Strongly Agree -1

Agree
No Opinion

Disagree

,2

3

4

Strongly sagree 5

Great 1

Somewhat 2

No Opinion 3

Little 4

Not at all 5

To what
were im

tent "dO you

roved.
1 staff.7teaher relationships,

.4. The inservice/ o ats need further follow-up if they
are to be 9f -'a" y value.

. To what ext
relationship

t are programson interpersonal,
valuable'tto you in your situation?

.

Great 1

Somewhat 2

No Opinion 3

Little 4

P Not at all 5

Str.6ngly Agree 1

Agree 2

No Opinion 3

Disagree 4,

Strongly Disagree 5

Great 1

Somewhat 2

No Opinion 3

Little 4

Not at all 5
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6. As a result of the inservice programs, to what
extent do you feel that your fellow workers
communicate with more openness?

To what extent do you feel that you have input
into the planning and/or conducting of activi-
ties in your building?

8. ,To what extent did the inservices help you to un-
derstand and relate to other people as 'individuals?

9. To what extent did the inservices help create a
more unified group in your area of responsibility?,

10. To what extent id the inservices meet your
persoftal n'eedt ih your job situation?

o

If you circled 4 or 5 above, please explain-
'the problem. '

Great 1

Somewhat 2

No Opinion 3

Little 4

Not at all

Great ,

Somewhat
1

2

No Opinion 3

Little 4

Not at all 5

Great 1

1. Somewhat 2

No Opinion 3

14

Not,at all 5

Great
Somewhat 2

No Opinion 3

Little L

Not at all 5

Great 1

Somewhat 2

No Opinion 3

Little
Not at all 5

To what extent have you.become more aware of the
school district as a social system that embrajes
all ethnic groups and-cultures?

4.0

12. As a result o the inservce programs,..to what
extent do you eel more secure in dealing 4ith
Ttoblems related to school desegregation?

'

13. To what extent have you gained greater knowledge
of the dimensions of cultural differences among
the people who make up the American society?

EL.

1-

Great
Somewhat

No Opinion 3

Little
Not at all 5

Great 1

Somewhat 2

No Opinion 3

Little 4

Not at all 5

Great 1

Somewhat 2
No Opinion 3

Little 4

Not at all 5

4



14. To what extent have you gained greater under -

tanding of your own attitudes' and behaviors, as
a result of the inservice programs?

15. To what,extent have you-gained greater understanding
of your students' attitudes and behaviors, as a
result of the inservice programs?

I

16. T .what extent have you taken the time to reflect
upon your feelings with respect to 'social class,
race, colleagues, and social structure?

17. Towhat extlent do you feel better prepared to
help students increase the" own self - understanding?

18. To what extent do-you feel better, prepared to
. utilize methods and techniques for creating an

environment that fosters acceptance and under-
standing of students':individual4differences?

19. To what extent do you feel better. prepared to
utilize methods and techniques Tor creating an
environment that fosters acceptance and under-'
standing of other adults-A:41th whom you work?

20. To what extent do you feel that you are more
adequately Oepared to participate in planning
and organizing programs which serve multicultural/
multiracial education?

21. Tp what extent do you feel that you are better
prepared to take advantage of opportunities to

counteract prejudicial and'stereotyped thinking?

22,. To what'extent do you feel that you could be a,

group leader to bring about change for others
next year?
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Great
Somewhat

No Opinion
14,ttle

Not at all

1

2

3

4

5

Great 1

Somewhat, 2

No Opinion.,

Little
3

4

Not at all 3

Great 1

Somewhat 2

No Opinion 4

. Little, 4

Not at ail 5

Great 1

Somewhat
No Opinion 3

Little Z
Not at all 5

Great 1

Somewhat .2

Nb Opiniorr 3

Little 4

Not at all 5

. Great 1

Somewhat 2

No Opinion 3

Little 4

-Not at all 5'

Great 1

Somewhat 2

No Opinion 3

Little

Great 1

S dtewhat 2

No Opinion-3- -`
Little 4

Not at all 5

Great 1

-Somewhat 2

No Opinion,
14.ttle, 4

Not at all 5
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23. I feel that the local school_ resource committee
was necessary this year.

24. I Teel that the local school resource committee.
should be an active, operating committee for next,
year.

25. I'f eel tha he primary rThisr---inservice

educatIonEgle4R4-to-honest and effectiiie
integration of all groups within the syst6,
could Ile:best fulfilled a workshop in the
followi areas: (Please describe)

r,

t

Strongly Agree 1

Agree 2

No'Opinion 3
Disagree 4

trongly'Di8agree

Str9ngly Agree 1-

Agree 2

No Opinion
.Disagiee

3,
4

Strongly Disagree 5

26.

Vg:"--,

The most beneficial Inservice program in which_l__
participated was:

27. The' least suable in&rvice program was:

...

28. To what extent we're you prepared for the 1974-75 Great 1

opening of school as required by the Court Order?' Somewhat 2

No Opinioni 3

Little 4.
Not at all 5

29. For non-teachini"-ptaff only:- As a result of the Great 1

-inservice activities, to what extent do you feel Somewhat 2
that there is a closer relationship to the total No Opinion 3

Little 4

Not at 41 5

fl
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DENVER PUBLIC SC ssLS
DIVISION OF,EDUCATpN

Department of ElementstryEducation

ORIENTATION/MOTIVATIOWAND
STAFF-DEVELOPHENT.OBJEC IVES

_FOR 1975-76

JECTIVES

. RESOURCE
PRIOR CONTINUIN CENTRAL-Eg LOCAL IMPLEMENTATION-
ACTIVITY ACTIVITY SCHOOL DATES

ORIENTA1ION/MOTIVATION

Pupil

New students will be
oriented to each school
of attendance

Kindergarten students
will visit paired school
for orientation

Students will be provided
activities to unite,
motivate and Join students
.together (e g., picniCs, 4.

carniVtls, holiday programs)

Student Councils will
work actively to'promote
joint school spirit and
student leadership

Parents

NO

X

X

'Paired schools will provide X.

.pareAs_0opportunity to
serve on liaVson.committees

,establisHedby'each pairing

Schools willproVfde palents X
parents an bpportunity to
serve .on the School Budget

AdvisoryCommilttees,

Par-ents:wih.be'invI.ted
to visit paired chools
orientation

X

Teadhers aod
. Principal

,

Principal
Staff

LuncHroom Staff
Transportation

' X Principal
Staff
Parentp
Dept. of El. Ed.
Transportation
Federak Funds

X Principal
Sponsor
Traniportation

P rincipal

Staff
Parents

Principal
Staff
Parents--
.Community
Central

X Principal
Staff
Clerical

Transportation
Federal Funds

61

I

School year 1974-75
School year 1975-76

June 75 -

participation
Second semester 1976

School year 1974-75

School yt4r 1975=76

School year 1974-5
-School year 1975-76

School 1974-75year
School year 1975-76

School year 1974-75

School-year'1975-76

School year 1974-75
School year 1975-76



itegistrattnn activities will
.be provided in all schools
(get acnuaidted)

Schools will provide
letters of information to

parents

Schools will provide

periodic newsletters to
parents, these will be sent

\ home by school

All paired ,school parents will X
be informed of pairing cycles,
transportation scti'etitles, and
their involvement

is will have a Human X'

Relatious Comm e composed
of teachers, administrators
and parents

X

Special meetings whthr offer. X
greater opportunity for parent
involvement in the total academic
school life will be provided,
e.g., Bark to School Night,
Fare -Teacher Conferences,
o t.4iento new and existing.
academic Rtograms, group
discussion or clartfication
groups

Special parent informal X
activities will be provided
to orient, inform, abd aide
them with'school functions,.
more on the social,, side, -
e.g., open house, ker
barrel discussion, co fees,
childrens' programs- .

Schools will provide -.ol Limited
information handbo s for
parents

-2--

65

X.

. Principal
Staff

'Parents
, cleriCal

Principal
Clerical

Dept. of. E1.

Principal
Clerical

X PrinCipal
Clerical

X Principal,
Staff

Parents
Central
Community

Schoolyear 1974-75
Scho01 year 1975-76

School year 1974-75
Slihoolyear 1975-76

,School year 1974-75
School year 1975-76

School year 1974-75
School year 1975-76

School year 1974-75
School year 1975-76

X Principal School year 1974-7t
Staff SchooL year' 1975 -76
Central

Transportatikon
U.S. postage
Federal Fund

X School,year 1974-75
.......

Y 1975-76

K , Princip
Staff
Parents

.....

Early first semester
1974-75

Early first semester
1975-76

O
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STAFF DEVELOPMENT

Paired school principals
-will meet monthly t,o

discuss, plan, and refine
administrative and instructional
elements of paired schools

tellite school principals X
.11 Meet periodically to.
discuss, plan atrefine
administrative a instructional
'elements of thesa,schools

Rezoned school principals !gill' Limited
meet periodically to discuss,
plan, and refine administrative
and instructional elements of
these schools

Special (Bilingual Educ.) school X
faculties will meet on a periodic
basis to discuss, plan and refine
administrative and instructional
elements of these schools.

Paired 'school laculties will X
Aevet a jointt-planning
commi tee whtch will meet
regularly to assist with
planning andcalardination of
instructional activities

Paired_tchoolfaculties will
convene joint faculty meetings
and otherplanning sessions on
a regular basis

Paired, schools will provide
'opportunity for exchange /
Leaching and teacher observation

X

Opportunities will be provided X
for staff visitations to

schools in and outside the
'tchool .district

A

X Principal
Dept's of:

Pupil Services
Elementary Ed.
Instructional

Services
!Transportation
Health Services

X Same as above
.-00

School year 1974-75
School year 1975-76

School year 1974-75
School year 1975-76

X Same as above . School year 1974-75
School year 1975-76

X Principal'
Staff
Dept's of:

Instructional
Services

Elementary Ed.
Consultants
Federal Funds

X PrinCipal
Staff

X Principal
Staff

X Principal'

X

66

Principal
Central

-School year 1974-75
School year 1975-76

School year 1974-75
School year 1975 -76

. School year 1974 -75

School year 1975,76._

School year 1974-75
School year 19,5-76

School year 1974-75
School year 1975-76



Inservice activitiesare
provided for teachers in
many areas, where appropriate:

X

Title I - ESEA:

Diagnostic Teaching Center Program
Early Childhood Program
Extended Learning Day Program
Home Education Language Program
Priimary Math Program

* a

X Principal 'School year 1974-75
Staff School year 1975-76
Central A

DPS Funds
State Funds
Federal Funds

Title IV - ESAA
. *Teacher Inservice Cenbtx (1975-76)
. Youth Orientation & Motivation (1974-76)
. ZB III (1974-75)
. Bilingual

State

DPS

. HB1164 - Teacher Inservice (1974-75)
Individual - selected schools

. CARE TeacherInservice (HB1164, 1975-76)
Individual Teacher Teams - selected school%

. Reading Package

Compensated Inservice for individual
teachers - Dept. of Instructional SerVices
Program for SchoOl Excellence - selected schools
Citywide Curriculum offerings

. Art

,MVS1c
Special Education
Mathenatics
,X.ggLish

Formal English
; SDaalStOdies

Science

. Babtrat (Outdoor Education)
Cultural Arts Program

Physical Education
. Performing Arts

. Individual school planned prggrams for
professional growth (faculty meetings,_

1= 'earl dismissal planning days)
-

Pew achers

-e,- service

ti .Keoui d (20 hours)
. Paid'a A,it.,,local or regional*

profeislo low and national
conventions , ,

-
.

_J

6.7

)
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STAELDEVEIAPHEisn (continued),

/C
The following are activities which will
be implemented during the 1975-76 school
year:

Staff members in blementaryschools will
increase their awareness of the uniqueness'
of students and bedome profitient in the
utilization of,such differences in developing
a feeling of'unity.

1. Individually tailored inservice
programs desighed to meet the
needs of the school will be
developed by ,a human relations

committee comprisin, -among
others, those with special
intergroup relations training
provided for'representatives
from all schools during spiing,
1975.

t&PLA enA,DPS September, 1975

)2 Onsite visitations by represent- .DPS September, 1975atives from the Division of
June, 1976.

Educatioh to assist in obsessing
-,

the effeCtiveness of indiviaual
T---,,, Nschool programs.

-,
.

' -,
3,- Continuing self assessment of

individual school program by
staffallzkers within each
school with stront emphasis on
the human relations committee.

4. Restructuring of individual
inservice programs as'need is
evidenced through a variety of
assessments by, building staff
or by applying the discrepancy
model concept to the, program.

Specially designed inservice
workshops for Orogramleaders
and others at inservice centers.

To develop member's of the school
covunity an understanding of the unique
cultures and life styles of various
',people and the common purpose of schools
in the growth.of young people to adult-
hood.

1. School staffs will have available
and will utilize a guide for ,

intergroup education which ,is
being developed by -Mrs. Dennis.

ESKA and'DPS February, 1976
June, 1976,

ESAA September, 1975
Title IV June, 1976

September,
October, 1975



STAWITliatar.Stn(continUed)

2. Building staffs will design
activities which promote
intercultural. understanding

activities such as, but'not
, limited to:

. Mexican Independence Day
MartirrLuther,King RrOgrams
Black AWareness
Heritage Day

CONCLUSION

NO extra funding required

September, 1975
May, 1975'

A needs assessment was performed to gain precise staff development t arget areas
for the 1975-76 school year.

FOrlovirig are' to areas receiving the greatest atte6tion by schoql faculties for
the coming year:

Cpltpral differences, awareness, values; minority cultures/multicultural;
bilingual-bicultural

Commnnicati kills - role assessment, role playing, etc.

Workshops involvim parents- teachers- students for improving relationships

Values clarificat on

,

o Closer coordi .tion, workshops, problem solving between paired schools
0

Human relations

Individualizin instructions

How to improve student's self-image, confidence, etc.

Discipline

'Staff development,- better understanding between teacher-teacher and
teacher-administrator

. -

/cbr

8/15/75

o
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,
 
1
9
7
6

A
u
g
u
s
t
,
 
1
9
7
5

S
e
p
t
e
m
b
e
r
,
 
9
.
9
7
5

*
J
u
n
e
,
 
1
9
7
6



O
I
d
e
c
t
i
v
e
s

T
o
 
i
n
v
o
l
v
e
 
n
e
w
 
s
t
u
a
e
:
.
t
s
'

i
n
 
p
r
o
g
r
a
m
s
 
a
n
d
 
a
c
t
i
v
i
t
i
e
s

w
h
i
c
h
 
w
f
l
l
 
i
n
c
r
e
a
s
e
 
t
h
e
i
r

f
e
e
l
i
n
g
s
 
o
f
 
b
e
i
n
g
 
a
n
 
a
c
t
i
v
e

p
a
r
t
i
c
i
p
a
n
t
 
i
n
 
t
h
e
 
n
e
w

s
c
h
o
o
l
 
s
e
t
t
i
n
g
.

I
m
p
l
e
m
e
n
t
a
t
i
o
n

s
by

A
c
t
i
v
i
t
i
e
s

1
.
 
I
n
i
t
i
a
t
e
 
c
o
n
t
a
c
t
 
w
i
t
h
 
c
o
n
t
r
i
b
u
t
i
n
g

s
c
h
o
o
l
 
t
h
r
o
u
g
h
:

.
A
d
m
i
n
i
,
t
r
a
E
o
r
 
v
i
s
i
t
s
 
t
o
 
m
e
e
t

w
i
t
h
.
s
v
d
e
n
t
s
 
t
n
 
c
o
n
t
r
i
b
u
t
i
n
g

sc
ho

ol
.

:
,
c
o
u
n
s
e
l
o
r
 
v
i
s
i
t
s
 
t
o
 
m
e
e
t
 
w
i
t
h

s
m
a
l
l
 
g
r
o
u
p
s
 
o
f
 
s
t
u
d
e
n
t
s
 
i
n

c
o
n
t
r
i
b
u
t
i
n
g

o
l
s
.

.
s
t
u
d
e
n
t
 
r
e
p
r
e
s
e
n
t
a
t
i
v
e
s
 
t
o

m
e
e
t
 
w
i
t
h
 
n
e
w
 
s
t
u
d
e
n
t
s
 
i
n

c
o
n
t
r
i
b
u
t
i
n
g
 
s
c
h
o
o
l
s
.

2
.
 
M
e
e
t
i
n
g
s
 
*
r
 
n
i
n
t
h
 
g
r
a
d
o
 
s
t
u
d
e
n
t
s

i
n

ea
ch

-
j
u
n
i
o
r
 
h
i
g
h
 
s
c
h
o
o
l
 
t
o

i
n
f
o
r
m
 
b
o
y
s
 
a
n
d
 
g
i
r
l
s
 
o
f
 
t
h
e

-
 
o
p
p
o
r
t
u
n
i
t
i
e
s
 
L
x
a
l
l
a
b
l
e
 
-
i
n
 
a
l
l

h
i
g
h
 
s
c
h
o
o
l
s
 
t
o
o
p
a
r
'
t
i
c
i
p
a
t
e
 
i
n

i
n
t
e
r
s
c
h
o
l
a
s
t
i
c
 
a
t
h
l
e
t
i
c
s
.

R
e
,
o
u
r
"

3
.
 
P
r
o
v
i
d
e
 
f
o
r
 
v
i
s
i
t
a
t
i
o
n
 
o
f
 
n
e
w

s
t
u
d
e
n
t
s
 
t
e
)
 
t
h
e
 
r
e
c
e
i
v
i
n
g
 
s
c
h
o
o
l
 
t
o

f
a
m
i
l
i
a
r
i
z
e
 
t
h
e
M
 
w
i
t
h
 
t
i
l
t
:
 
p
h
y
s
i
c
a
l
,

p
l
a
n
t
 
a
n
d
 
t
h
e
 
s
t
a
f
f
.

.
e
v
e
n
i
n
g
 
g
e
t
-
t
o
g
e
t
h
e
r
s
 
i
n
 
t
h
e

r
e
c
e
i
v
i
n
g
 
s
c
h
o
o
l
.

,
.
d
a
y
t
i
m
e
v
i
s
i
t
s
 
t
o
 
t
h
e
 
r
e
c
-

e
i
v
i
n
g
 
s
c
h
o
o
l
.

4
.
 
J
u
n
i
o
r
 
h
i
g
h
 
s
t
u
d
e
n
t
s
 
w
h
o
 
h
a
v
e

p
a
r
t
i
c
i
p
a
t
e
d
 
i
n
_
t
h
e
 
l
e
a
d
e
r
s
h
i
p

c
a
m
p
 
w
i
l
l
 
b
e
 
i
n
v
o
l
v
e
d
 
i
n

o
r
i
e
n
t
a
t
i
o
n
 
p
r
o
g
r
a
m
s
.

5
.
 
C
o
u
n
s
e
l
o
Y
s
 
a
n
d
a
d
m
i
n
i
s
t
r
a
t
o
r
'
s

o
n
 
h
a
n
d
 
t
o
 
c
o
u
n
s
e
l
 
w
i
t
h
 
n
e
w

s
t
u
d
e
n
t
s
 
a
n
d
 
p
a
r
e
n
t
s
/

6
.
 
V
a
r
i
e
d
 
o
r
i
e
n
t
a
t
i
o
n
 
a
c
t
i
v
i
t
i
l
k
t
o

m
e
e
t
 
t
h
e
 
n
e
e
d
s
 
i
n
 
e
a
c
h
 
s
c
h
o
o
l

w
i
l
l
 
b
e
 
c
o
n
d
u
c
t
e
d
 
o
n
 
t
h
e
 
f
i
r
s
t

d
a
y
 
f
o
r
 
n
e
w
 
s
t
u
d
e
n
t
s
.

D
ri

t6

N
o
 
e
x
t
r
a
 
f
u
n
d
i
n
g
 
r
e
q
u
i
r
e
d

N
o
 
e
x
t
r
a
 
f
u
n
d
i
n
g
 
r
e
 
u

A
M
a
r
c
h
,
 
1
9
7
5

A
p
r
i
l
,
 
1
9
7
5

M
a
y
,
 
1
9
7
5

'
M
a
y
,
 
1
9
7
5

T
r
a
n
s
p
o
r
t
a
t
i
o
n
 
D
P
S
 
&
 
E
S
A
A
"

N
o
 
e
x
t
r
a
 
f
a
d
i
n
g
 
r
e
q
u
i
r
e
d

N
o
 
e
x
t
r
a
 
i
u
n
d
i
n
g
 
r
e
q
u
i
r
e
d

4
3
,
,

1
9
7
5
'

A
u
g
u
s
t
,
 
1
9
7
5

A
u
g
u
s
t
A
1
9
7
5

A
u
g
u
s
t
 
2
0
-
2
7
,

t

1
9
7
5

N
o
 
e
x
t
r
a
 
f
u
n
d
i
n
g
 
r
e
q
u
i
r
e
d

S
e
p
t
e
m
b
e
r
-
3
,
4

1
9
7
5



O
b
j
e
c
t
i
v
e
s

A
c
t
i
v
i
t
i
e
s

4

R
e
s
o
u
r
c
e
c
,

7
.
 
A
 
v
a
r
i
e
t
y
 
o
f
 
q
x
t
r
a
.
c
u
r
r
i
c
u
l
a
r

a
c
t
i
v
i
t
i
e
s
 
s
u
c
h
 
a
s
:

-
-

s
o
c
i
a
l
s
 
o
r
 
d
a
n
c
e
s

.
i
n
t
e
r
s
c
h
o
l
a
s
t
i
c
 
a
t
h
l
e
t
i
c
s

.
c
l
u
b
s
 
s
u
c
h
 
a
s
:
 
s
c
i
e
n
c
e
 
c
l
u
b
,

r
e
d
 
c
r
o
s
s
,
 
m
o
d
e
l
 
c
a
r
 
c
l
u
b
,

b
o
w
l
i
n
g
 
c
l
u
b
,
 
e
t
c
.

a
.
 
I
n
v
o
l
v
e
,
,
:
e
n
t
 
o
f
 
s
t
u
d
e
n
t

r
e
p
r
e
s
e
n
t
-

a
t
i
v
e
s
 
i
n
 
d
e
v
e
l
o
p
i
n
g
 
p
l
a
n
s
 
a
n
d

p
r
o
j
e
c
t
s
 
t
o
 
m
a
k
e
 
s
c
h
o
o
l
 
a

d
e
s
i
r
a
b
l
e
 
p
l
a
c
e
 
t
o
 
b
e
 
t
h
r
o
u
g
h
:

.
a
s
s
q
y
a
b
l
i
e
s

.
a
r
t
 
s
h
o
w
s

a
l
l
 
s
c
h
o
o
l
 
a
c
t
i
v
i
t
e
s
 
w
i
t
h
i
n

t
h
e
 
s
c
h
o
o
l
 
d
a
y

I
m
p
l
e
m
e
n
t
a
t
i
o
n
-
 
-

D
a
t
e

'

,
u
l
a
r
 
D
P

!
I
o
r
,
,
m
 
f
u
n
d
s

R
e
g
u
l
a
r
 
D
P
S
 
f
u
n
d
s

se
.

S
e
p
t
e
r
h
b
e
r
 
8
,
1
9
7
5

t
h
r
u
-

M
a
y
,
 
1
9
7
6

a
,

S
e
p
t
e
m
b
e
r
,
 
1
9
7
.
5
'
'
,

J
u
n
e
,
 
1
9
7
6

-



-
 
5
 
-

O
b
j
e
c
t
i
v
e
s

A
c
t
i
v
i
t
i
O
s
'
.

R
e
s
o
u
r
c
e
s

t
T
o
 
d
e
v
e
l
o
p
 
i
n
 
4
1
1
1
 
m
e
m
b
e
r
s

.
1
.

o
f
 
t
h
e
 
s
c
h
o
o
l
 
c
o
r
m
a
p
n
i
t
y

`
a
n
 
u
n
d
e
r
s
t
a
n
d
i
n
g

o
f
 
t
h
e
 
u
n
i
q
u
e
 
c
u
l
e
u
T
e
s

a
n
d
 
l
i
f
e
 
s
t
y
l
e
s
 
o
f
 
v
a
r
i
o
u
s

p
e
o
p
l
e
 
a
n
d
 
t
h
e
 
c
o
m
m
o
n

-

p
u
r
p
o
s
e
 
o
f
 
s
c
h
o
o
l
s
 
i
n
 
t
h
e

-
t
o

y
o
u
n
g
 
p
e
o
p
l
e

t
o
 
a
d
u
l
t
h
o
o
d
.

S
c
h
o
o
l
 
s
t
a
f
f
s
 
w
i
l
l
.
 
h
a
v
e
 
a
v
a
i
l
a
b
l
e

a
n
d
 
w
i
l
l
 
u
t
i
l
i
z
e
 
a
 
g
u
i
d
e
 
f
o
r

.

i
n
t
e
r
g
r
o
u
p
 
e
d
u
c
a
t
i
o
n
 
w
h
i
c
.

i
s

,

b
e
i
n
g
 
d
e
v
e
l
o
p
e
d
 
b
y
 
M
r
s
.
:
T
e
n
n
i
s
.

2
.
 
B
u
i
l
d
i
n
g
 
'
s
t
a
f
f
s
 
w
i
l
l
 
d
e
s
i
g
n

"
-
 
a
c
t
i
v
i
t
i
e
s

w
hi

ch
p
r
o
m
o
t
e

i
n
t
e
r
c
u
l
t
u
r
a
l
 
u
n
d
e
r
s
t
a
n
d
i
n
g

a
c
t
i
v
i
t
i
e
s
 
s
u
c
h
'
a
s
,
 
b
u
t
 
n
o
t

l
i
m
i
t
e
d
 
t
o
:

,
,

M
.
v
i
c
a
n
 
I
n
d
t
p
e
n
d
e
n
c
e
 
D
a
y
-

.
M
a
r
t
i
h
.
L
u
t
h
e
r
 
K
i
n
g
 
p
r
o
g
r
a
m
s
-

B
l
a
c
k

-
 
H
e
r
i
t
a
g
e
 
D
a
y

3
.
-
P
r
o
m
o
t
e
 
a
c
t
i
v
i
t
i
e
s
'
 
w
h
i
c
h

r
e
l
a
t
e
 
e
d
u
c
a
t
i
o
n
 
-
t
o
 
-
t
h
e
 
a
d
u
l
t
-

h
d
o
d

.
 
.
c
a
r
&
e
r
,
j
a
i
r
s
.

e
x
p
l
o
r
a
t
o
r
y
 
p
r
o
g
r
a
m
s
 
i
n

c
a
r
e
e
r
.

.
E
x
e
c
u
t
i
v
e
 
l
A
t
e
r
n
 
P
r
o
g
r
p
u
.

.
v
i
s
i
t
s
 
t
o
 
i
n
d
u
s
t
r
y
.

C
o
o
p
e
r
a
t
i
v
e
 
E
d
u
c
a
t
i
o
n
 
p
r
o
g
r
a
m
s
.

A
"-

c

I
m
p
l
e
m
e
n
t
a
t
i
o
n

D
a
t
e

N
o
 
e
x
t
r
a
 
f
u
n
d
i
n
g
 
r
e
q
u
i
r
e
d

r
D
P
S

S
t
a
t
e
 
a
n
d
 
F
e
d
e
r
a
l
 
f
u
n
d
i
n
g

S
e
p
t
e
m
b
e
r
,

O
c
t
o
b
e
r
,
 
1
9
7
5

S
e
p
t
e
m
b
e
r
,
 
1
9
7
5

M
a
y
,
 
1
9
7
6

S
c
h
o
o
l
'
y
e
a
r

1
9
7
5
-
7
6



S
T
A
F
F
 
D
P
V
L
T
O
P
I

O
b
j
e
c
t
i
v
e
s

S
t
a
f
f
 
m
e
m
b
e
r
s
 
i
n
 
s
e
c
o
n
d
-
r
y

s
c
h
o
o
l
s
 
w
i
l
l
 
i
n
c
r
e
a
s
e
 
t
h
e
i
r

a
w
a
r
e
n
e
s
s
 
o
f
 
t
h
e
 
u
n
i
q
u
e
n
e
s
s

o
f
 
s
t
u
d
e
n
t
s
 
a
n
d
 
b
e
c
o
m
e
 
p
r
o
-

f
i
c
i
e
n
t
 
i
n
 
t
h
e
 
U
t
i
l
i
z
a
t
i
o
n

o
f
 
s
u
c
h
 
d
i
f
f
e
r
e
n
c
e
s
 
i
n

d
e
v
e
l
o
p
i
n
g
 
a
 
f
e
e
l
i
n
g
 
o
f
,

u
n
i
t
y
.

6

A
k
_
t
i
v
i
t
i
e
z
;

.

-
 
1
.

I
r
.
.
.
1
.
,
.
.
t
d
u
a
)
l
y
 
t
a
i
l
o
c
,
J
 
i
n
s
e
r
v
i
c
e

p
r
o
g
r
a
m
s
 
d
e
s
i
g
n
e
d
 
t
o
 
1
-
,
e
e
t
 
t
h
e

n
e
e
d
s
 
o
f
 
C
e
 
s
c
h
o
o
l
 
w
I
l
l
'
b
e

e
l
o
p
e
d
 
b
y
 
a
 
s
t
a
f
f
 
r
e
s
o
u
r
c
e

t
 
L
e
t
,
 
c
o
n
-
y
r
 
i
s
i
n
g
,
 
a
m
o
n
g

o
t
h
e
r
t
;
.
,

i
n
t
e
r
z
,
r
o
u
p
 
r
e
l
a
t
i
(
.
h
s
 
t
r
a
i
n
i
n
g

p
r
o
v
i
d
e
d
 
f
o
r
-
r
e
p
r
e
s
e
a
t
a
t
i
v
,

f
r
o
m
 
a
l
l
 
s
c
h
o
o
l
s
 
d
u
r
i
a
,
g
 
s
p
r
i
n
g
,

1
9
7
5
.
-

2
.
 
O
n
s
i
t
e
 
v
i
s
i
t
a
t
i
o
n
s
 
b
y
 
r
e
p
r
e
.
;
e
n
t
-

a
t
i
v
e
s
 
f
r
i
o
m
 
t
h
e
 
D
i
v
i
s
i
o
n
 
o
i

E
d
u
c
a
t
i
o
n
 
.
t
o
 
a
s
s
i
s
t
 
i
n
 
a
s
s
e
s
s
-

i
n
g
 
t
h
e
 
e
f
f
e
c
t
i
v
e
n
e
s
s
 
o
f
 
i
n
d
i
-

v
i
d
u
a
l
 
s
c
h
o
o
l
 
p
r
o
g
r
a
m
s
.

3
.
 
C
o
n
t
i
n
u
i
n
g
 
s
e
l
f
 
a
s
s
e
s
.
n
e
n
t
 
o
f

i
n
d
i
v
i
d
u
a
l
 
s
c
h
o
o
l
 
p
r
o
g
i
a
m
 
b
y

s
t
a
f
f
 
m
e
m
b
e
r
s
 
w
i
t
h
i
n
 
e
a
c
h

-
 
s
c
h
o
o
l
 
w
i
t
h
 
s
t
r
o
n
i
e
m
p
h
a
s
i
s
 
o
n

t
h
e
 
r
e
s
o
u
r
c
e
-
c
o
m
m
i
t
t
e
e
.

4
.
 
R
e
s
t
r
u
c
t
u
r
i
n
g
 
o
f
 
i
n
d
i
v
i
d
u
a
l

i
n
s
e
r
v
i
c
e
 
p
r
o
 
;
r
a
m
s
 
a
s
 
n
e
e
d

i
s
 
e
v
i
d
e
n
c
e
d
 
t
h
r
o
u
g
h
 
a
 
v
a
r
i
e
t
y

o
f
 
a
s
s
e
s
s
m
e
n
t
s
 
b
y
 
b
u
i
l
d
i
n
g

s
t
a
f
f
 
o
r
 
b
y
,
 
a
p
p
l
y
i
n
g
 
t
h
e

d
i
s
c
r
e
p
a
n
c
y
 
m
o
d
e
l
 
c
o
n
c
e
p
t

t
o

p
r
o
g
r
a
m
.

5
.
 
S
p
e
c
i
a
l
l
y
 
d
e
s
i
g
n
e
d
 
i
n
s
e
r
v
i
c
e

u
o
r
k
s
h
o
p
s
 
f
o
r
 
p
r
o
g
r
a
m
 
l
e
a
d
e
r
s

a
n
d
 
o
t
h
e
r
s
 
a
t
 
i
n
s
e
r
v
i
c
e
 
c
e
n
t
e
r
s
.

R
e
s
o
u
r
c
e
s

E
S
A
A
 
a
n
d
 
D
P
S

D
P
S

E
S
A
A
 
a
n
d
 
D
P
S

E
S
A
.
A
.

1
-
t
i
/
t



O
b
j
e
c
t
i
v
e
S
'

1
1,

/
'
T
o
'
 
e
x
p
a
n
d
 
i
n
s
t
r
u
c
t
i
o
n
a
l

a
p
p
r
o
a
c
h
e
s
 
t
d
 
'
m
e
e
t
 
t
h
e

b
r
o
a
d
 
s
p
e
c
t
r
u
m
 
o
f
 
s
t
u
d
e
n
t

n
e
e
d
s

-
 
?
-

A
c
t
I
v
I
t
i
e
s

\

4
I
t

,
1
.
 
S
t
a
f
f
 
d
e
v
e
l
o
1
'
:
.
1
.
;
:
t
 
p
r
o
g
r
a
m
s
 
a
t

s
c
h
o
o
l
 
d
i
s
t
r
i
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TO:,

FROM:"

,

TOWER PUBLIC SCHOOLS
INTERDEPARTMENTAL COMMUNICATION

,,

,
. ALL PRINCIPALS

ti

Evie Dennis and Roscoe L. Davidson

DATE: -January- 16, 1976
.

SUBJECT,: fiuman Relations/Cultural Awareness Inservice Programs for
econd Semester - (1976) - Infotmation and Schedules

.
This.communicatiqp relates to the one sent you earlier, dated January 6.

. Five hours of inservice'training - two and one-half hours of the required--,,

five hours of inservice training for second semester will be provided for

the entire district by the 'Office of Community AffairS on the early

dismissal days indicated in the a,ttached schedule.

tYour sdhool will be disinissed early on the date's shOwn and you and your

total staff should report to the building, indicated on the attached

schedule . Each school should be covered by one person iri the of ice and, '

- .tat least,one custodian. Principals
.,

should then arranger thesey ,employeVk t .
- 1.1. . :i to attend one of the, other sessions in thpserieso thus .providing for a.M.

.,,

i
A

, 1 ,, "staff to become ,involved in the program. Food serVico should 'be hlndied- ;:\'
'r .

. , , , , .- t.. .

by'each school as On any other early dismissal day. Please cbnfirm ''. ,
. t 41L, ' " 4' i i .your plans With Ws. Margar-et Benton.',

,

$ '
,,

t;
C

.Excursions - Those excursions already approved tvill be acconbodited,

'however, further request for excursions on the dates of the inservice 0 ,

1

programs should be avoided. ' -- '-''I

i
. Ellari On - Evaluation,, forms Will ,be. proyided lust bofbr9 the close-61

, .. ., . ,,. _

each- sess and will be collected at that tuna and tabulated by' the

Office of Commun ty Affairg.

'w

, Teacher - leaders from human Relations Resolirc`Cornmit.tee ',- -Special morning
, \ .

47-'"". , ,.
.

. .
-' -'-sc<isions will be' provided according to the attached -schedule for your ...-\ 7 8-,,. ...., , .\



teacher-leaders. Substitute teachers will be provided, therefore

principals will need to communicate to Dr. Barbara Dwight a 399-1167

or 399-1168 what substitutes are needed.

. Make-up sessions will not be provided by the Office of Community Affairs

and must be handled'by each building. Each building administrator will

be respons

\
le for verification of attendance of all staff. Principals

will need to include an ccounting of absences and reasons for same in,the

report that is due in the Departments of Elementary and Secondary Education

ten days after the close of the semester (June 25, 1976). Copies of the

report forms are attached.

. It is necessary that all steps are taken to inform each sthaol,community

about the early dismissal day, the reasons for same and &he outstanding

list, of consultants that will be involved. Good PR is important.

! k4

. _0* 41.qf the arrangements have been made, you do not need to fill out

.

diq:uSual request form for early dismissal.
, 14

RLD:EGD/dlf r,

'4'
. br Kishkqnas

kr s tenmark

. /ir. trzeiAtii
Mr Oliyer

. thoma
Mr. Shannon

attachment.
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SCHIDUtE OF SECOND SEMESTER -.1976 - INSERVICE PROGRAMS

DR. RICHARD O. ULIBARRI - CONSULTANT

DATE:

TIME:

PLACE:

SCHOOLS:

@ATE:
TIME:

PLACE:

DR. RICHARD

SCHOOLS:''

Thursday, February 49, 1976
12:30 - ?:00
Merrill aunior High'School:'

Merrill,. Morey, Place, Rishel

ULIBARRI - CONSULTANT
O .

Friday, FebruAry_20, 1976
12:30 - 3:00, p.m.

Smiley Junior High School

ti

Skinner, Smiley, Dahlia Ext., F deral Ext.,, Hampden Ext.,
Sheridan Ext., Shoshone,Ext., lton\xt., 31st Ext.

DR.. RICHARD ULIBARRI - CONSULTANT'

DATE:

TIME:

PLACE:

SCHOOLS:'

Monday, February 23, 1976
1:05 - 3:45 p.m.
North High SchOoI

Slavens, Stevens, Swansea, Teller, Thatcher,
,Whiteman, Wympn

DR. CHARLES GALLOWAY - CONSULTANT

DATE:

TIME:

PLACE:

SCHOOLS:

Friday, March 5, 1976 ,

1:15 - 3:45 p.m.
.

West High School

Inkwell., Brown, Cars= Cheltenham, Colfax, College View,
Volumbian, Cowell, De eblo,Ebert, Edisor,- Ellsworth,,
Emerson,Garden 'lace

Valverde, Wes tw6oa

DR. MORRIS MASSEY'- CONSULTANT

DATE:

TIME:

PLACE:e

SCHOOLS:

Thursday;March. 4, 1976
1:15 - 3:45 p.m.
South High School

A

., ,

..

l'or4, Godsman, Goldrick, Wolin, Kaiser, Knapp) 1,IKinley,
'Montbello; Montclair, Munroe,,,Newl0p. ,

DR.'MORRIS MASSEY CONSULTAIIT

Friday, Maf642-3,1976
14:30 i 3:00,p,m.
Hill Junior Higt\Scflocil

SCHOOLS: Grade,- Hamilton;

DATE:

TIME:

PLACE:

\ , 80

A
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DR. ALVIN GOLDBERG - CONSULTANT

DATE:

TIME:
PLACE:

SCHOOLS:

Friday, Marsh 19, 1976
1:15 - 3:45 p.m.
Baker Junior High School

Amesse, Valdez,- Ashley, Barnum, Beach Court, Belmont,
Boettcher, Boulevard, Bradley

DR. PATRICIA BIDOL - CONSULTANT-

Friday, March 26, 1976
1:15 - 3:45
Hill Junior High School

DATE:

TIME:
` PLACE:

SCHOOLS: Ash Grove, Cory, Hallett, Barrett,' Knight,

University Park, Ellis, Harrington, Wyatt, Fallis, McMeen,
Smith, StedMan, Washington Park.

DR. FREDERICK HOLLIDAY - `CONSULTANT

DATE:

TIME:
PLACE:

SCHOOLS:. .

DR. FREDERICK

DATE:

TIME:

PLACE:

SCHOOLS:

. Thursday, April 1, 1976

12:00 - 2:30 p.m.
,,Georgd Washington High School

. .

A. Lincoln, East, George Washington, JFK, West

HOLLIDAY - CONSULTANT

Friday, April 2,"1976
12:00 - 2:30 p.m.
Manual High School

Manual, 'North, South, Thomas Jefferson, etro Youth Education
Center. ,

DR. CHARLES GALLOWAY - CONSULTANT

DATE:

TIME:*

PLACE:

s

Thursday, April 8, 1976

,1:15 - 3:45 p.m.
Abraham Lincoln High Schod

ot

SCHOOLS: Alcott, Smedley,,ASbury,'Whittier, Berkeley, RemingtOn,
Briyant-Webster, Gust, CtoftOn, Steele, Denison, Force,

'Mitchell, Eagleton, Fairmont; Lincoln, Gilpin;
Johnson,'Greenlee,'Fairview, Traylor.

DR.CHARLES GALLOWAY -,CONSULTANT

DATE:

TIME:

PLACE:

SCHOOLS:

Friday,, April 9, 1976
f2:10 -. 3:00 4)..m.

Kepner Juhiorlfigh,School

Henry, Kepner,"Kunsmila.eake, Hoi.4ceMann

.4



44-

DR. CHESLER - CONSIJTANT

DATE: , Thursday, April 22, 19764
TIME: 1:15 - 3:45 p.m.
PLACE: .Hill Junior High School

SCHOOLS: Moore, Oakland, Palmer, Park Hill, Philips, Pitts $
Sabin, Samuels, Schenck, Schmitt, Sherman, Steck.

DR. MARK CHESLER - CONSULTANT

DATE:- Friday, April 23, 1976
TIME: 1:15 - 3:45 p.m.
PLACE: Baker Junior High School

SCHOOLS f Baker, Byers, Cole, Gove

4
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SPEC/AL TRAINING SESSIONSAFOit TEACHER-LEADERS,
ON HVMAN RELATIOkS RESbURCE COMMITTEE

4

DR,RICHARD ULIBARRI, - CONSULTANT

February 20, 1976
8:00 - 10:30 a.m.
Inservice Center

Bromfaell, Brown, Carson, Cheltenham, Colfax, College View,
Columbian, Cowell, Del Pueblo, Ebert, Edison, Ell-Swith,

McKiaLay;' Moore, Moltbello, Montclair, Munroe, Newlon, Oakland,,
Park Hill, Pihilips, Pitts, Rosedale, Sabin, Samuels,

Schenck, Schmitt, Sherman, Steck.
S'

DATE:
TIME:
PLACE:

t

=N

DR. CHARLES GALLOWAY - CONSULTANT'
to

DATE: March 5, 1976
TIME: 8:00 10:30 a.m.
PLACE:, Inservice Center

SCH061,5f A:'Lincoln, East, George Washington, JFK, Manual, Metro
Youth Education Center,!..North, South, Thomas Jefferson, West.

/

DR.'FREDERI .HOLLIDAY CONSULTANT

'DATE:
TIME:
PLA

April'1, 1976
8:00 10:30 a:nr.

Inservipe Center
. -

CHOOLS: Baker, ByersL Csle, Cove,' Grant,'Figmilto

Horace Mann, Kepher, Kunsmiller, Lake,
Rishel, Skinner; Smiley. Dahlia txt.;
Ext.; Sheridan. Ext.., Shoshone Ext., We

.DR. CHARLES GA OWAY --CONSULTANT.

DATE: April $, 1'976

TIME: -8:DO =111Qp a.m.
PLACE: Inservice Center

,s

SCHOOLS:- Ash Grove, Ashly,.AM4s
Belmont, Boettcher, Iota
Fallis, FoN, GOcpan, Co
Kaiser, Knapp, irtilight, Mc

Valdez, Washington Park,

DR. MARK A. CHESLER,- CONSyLigNT

DATE: April 1976
TIME: ' 8:00 -.10:30 a.m.
PLACEf Inservice Center. -

,

1

Henry,

: Morey, Plade,
al Ext., Hampden

Ext., 31st Ext.

, Barn* Barrett,Bedch,Court,
axd,.Bradley, Columbine, .Cory,'Eliis,
drick,,Ballete,'Harringtoa, Holm,
een, Smith, Stedman., tini.ge?sityPark,
yatt. 1

SCHOOL: Alcott-, Asbtiry, Berkeley; Bryant- Webster, Crofton,Denisoil, Doull,

Eagleton; Emerson,-Fairmont,'FaIrview, Force, Garden Place, Gilpin
' Greenlee, Gust, 'Johnson, Lincoln, Mitchell, Reminton, Slavens,

Smedley, S e, Stevens, Swanseav,Telleli Thatcher, Traylor, 83
Vakerde Westwood, Whieeman; Whittier, Wyman. \
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CONSUaANT FOR SECOND SEMESTER '(1976),INSERVICE PROGRAMS

St 1

DR. PATRICIA BIDOL is Chairman of the Department of Education at the National ,

College of Education in Chicago: She was the former Superintendent of Schools
in Baldwin, Michigan. Dr. Bidol has conducted workshops.for educators in 30
states designed to develop ways in which schbols and other institutions can
begin to practice pluralisM: She is author ofha curriculum for secondary
students, New Perspectives an Race.

1

FREDERICK D9UGLASS HOLLIDAY is ;he superintendent of the'York,Perinsylvania
City SchoOfs. 4r. Holliday has been a consultant.to,the United,StatesoOffice

; of Education and has lectured widely on the subject of the poor throughout the
United States. He received his Doctorate from Harvard Universj.ty; his MaSter's
and Baccaulaureate Degrees from Temple University.

-.p. Mt,RICHARD 0. ULIBARRI is Profe sor of History and Dean of Continding Education,
Weber State College, Odge ah. He has lectured widely in the'areas of
institutional racism, definition of minorities and culture, and the importance ----
of ,poverty. Dr. Ulibarri bas b5en,a consultant to numerous organizations such

- .

as the United States Office of Education, Intermountain Forest Service, public schools
in Odgen and Silt Lake, Utah'Police Academy, and the Thiokol Coi:Poration. He
has written several articles on the history of minorities. Dr. Ulibarri
received his B.A. and.Ph.D. from the University'of Utah/P-

,.

MARK CHESLER is Associate Professor, Department of Sociology, University of
Michigan and Project Director, ComMUnity Resqueces Ltd., Ann Arbor, Michigan.
He has worked for several years_in the.areas of human relations and. cultural
Awareness. His work has ranged from retraining programs for teachers and
administrators to 'group organizing efforts with students and parental population.
The focus has been on anti-racist and anti-sexism, new.organizet,ional procedures,
alternative learning systems, organizational development,,student community'
control, etc. He hdlds the Ph.D. in Social Psychology froM the University'

, \
of Michigan., M.A. in "Psychology from Hofstra UnIvertity, a4d the B.A. in- .`,

Industrial and Labor Relations from Cornell University. c..His impressive list
of publications Approximates 70 articles and books on a variety of subjects
such as educational change, desegregation and integrations n schools, alternative
education, crises in the schools, teacher training.

ALVIN GOLDBERG is Prof and Chairman the speech Communication Department,

,

I

-University. of/Denver,,has doneoliextensil e ork in the area of communication
and has several publications on this s bj ct.-Ie holds the Ph.D. degree from
NOrthWestern, the M.A. from the Univer ity of Hawaii, and the B.A. from Wayne

. ,

State

ier
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CHARLES N..CALLOWAY is Professor of Curriculum and Foundations
,

in the College
of Education at Ohio Slite University and is an expert on that which is left
unsaid -- Nornierbal communication. He has taught at the elementary and secondary
education levels, worked as an assistant principal, and currently is a consultant
to a number of school systems in the United States. In addition to his
expertise in nonverbal communication, Dr. Galloway has done considerable
researchAteaching styles and has givennumerous speeches and workshops

'-ca personalized teaching, individimlited instruction, management practices
and supervision'. He iS editor of "Theory Inc, Practice", a profesiional
journal publiShed by the College of Educefion at Ohio State. He received the
Doctbr of Education Degree from the University of Florida in 1962.

MORYIS'E. MASSEY'is'Associate Dean of Undergraduate Studies, College of
',Business, University of Colorado at Boulder. He has been at the University
since L967, sand has received three university awards for teaching excellence.
Originally from Waco, 'reps, he received his undergraduate and M.B.A. degrees

. from the'University_of Texas, and him Ph.D. from LSU. Among the numerous
groups and'campanies he has presented, programs to are: Pepsi Cola, Motorola
Institute, United States Chamber of Caumerce, Anheuser-Busch, Dow Chethical,
The Royal Bank of Canada, John-Mansville, American Bankers Assn., Sales
Marketing Executives (Atlanta, Dallas, Los Angeles), District 50.schools,
Canon City schools, Ft. Collin's schools. The presentation "What You Are Is
Where You Were. Where, is an intensive sweep through the "Value Programming"
experiences of, age groups that provides valuable insights into understanding
human behavivr.

1

i ,
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